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During the 1974-75* school year, the Ovensboro-Da viess 
County aiddle and' high schools* engaged in developing an exemplary 
program in human relationships and occupational competencies. The 
purpose of the program vas to provide classroom instruction and 
exploration-placement activities that would enable the student to 
gain knowledge about himself in relationship to his personal worth, 
telationship to others^ his attitudes, interests/ capabilities, and 
to use this self-knowledge in making occupational decisions* The/ 
pro.gram ijivalved simulated activities, work experiences, classroom 
instruction in job acquisition skills, and classroom experiences in 
clarifying values, identifying interests and abilities, and in 
developing goal-setting and decision-making skills. A teaching 
"resource guide and student handbook are appended tq the pr'bject 
report. The teaching guide is a compilation of learning activities 
engaged in during the project year. The materials were selected and 
developed by the teachers to meet the students' needs in occupational 
competencies through exploration experiences both within the schools 
and within the community. (Author/NJ) 
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Mr. Lou Perry 

Coordinator of •Exemplary Programs 
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Frankfort, Kentucky 64001 

Dear Mr. Perry: 
« 

Enclosed in this final report are the findings and the activities 
that we have engaged in during the 1974-75 school year in the 
Owensboro-Daviess -County School §"ys terns. 

W6' express our -thanks to you^ to the Kentucky State Department of 
Educ^tiei^i, and especially the Bureau of Vocational Education for 
the support we fi^ve received in the development of our exemplary 
progr^ in humap relationships and occupational' competencies through 



exploration and placement. 




Mr. Fred T. "feurns, Superintendent 
Daviess County Schools 




Vandalyn L. Hooks 
Director of Exemplary Program 
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REPORT SUMMARY 

* * 

I. Description of the Problem 

The Owensboro-Daviess County middle and high schools have engaged 
in developing an exemplary program in human relationships and occupa- 
tional competencies this school year. The purpose of the program was 
to provide classroom instruction and exploration-placement activities 

that W0UI4 enable students to gain knowledge about himself in relation- 

s * * 

ship to his personal worth, relationship to others^ his attitudes, 

interests, capabilities and use this self knowledge in making occupa- 
tional decisions. The progV^m was aimed at attempting to help the 
student bridge the gap between school and work, and between studying 
and experience. Part of the efforts were directed toward helping the 
student in hi^. personal relationships, while also utilizing the 

community as a school laboratory.. The experienced based programs in- 

* * « 

yolved a close working relationship between the students, the teachers, 

the parents and the business-industrial community. 

II. .Scope of The Program ^ 

A variety of adults, with diverse backgrounds and" experiences', 

served as exploration instructors and/or models sharing their time, 

' skills and knowledge with the students. In the middle schools, because 

of the age' of the students, most exploration experiences were of a 

simulated nature; however, one group* of middle school students were 

involved in off-camplus explorations three days per week for six weeks. 
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On the high school level approximately two hundred fifty .students 
were involved in explorations* related to their subject matter for 
'periods ranging from one day to a total grading period. Two of the 
high schools provided placement information of local work force job 
openings foi; graduating seniors and students with special- needs. 
III. Objectives 

A. Provide exploration placement in short term work experiences 
related to subject matter taught* « 

B. Pr</vide student explorations fojr' students based on his/her pers^al 
career interest. 

C. Provide placement functions for students seeking part-time and 

i 

^ full-time work after graduation. 

0. . PrAvide classroom instruction in fundamental skills bf job acqui- 
sition. 

^ E. Conduct a follow-up study of 1973-74 seniors. 

F. Provide classrc5'om experiences that would enable the studerfts to 
clarify their values; identify their interests and abilities; and 
develop goal-setting and decision-making skills. 
IV. Methods Used i 
Early in the school year the project director met with the 

# 

principals in each of the middle" schools and high schools in the 
Owensboro-Daviess County School Systems. The purposes and objectives 
of the program were identified. The principals selected key teachers 
and c6unselors within "the "buildings who. would be ints^rested in 
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attending workshops to obtaiti the training in human relationships; 
also these persons were asked to serve as building coordinators. 



From workshop activities, the teachers served as consultants and 



trainers in a two system workshop and conducted, in-service programs >^ 
within their respective buildings. All teachers were invited to* * 
» submit mini-proposals for action learning exploration activities for 
their sub jeclt matter classes. Funds were made available to theae 
teachers to enable them to achieve the goals of student placement in 
exploration activities. 

The Owensboro-Daviess County Chamber of Commerce assisted the 
project director in a survey of full-time, part-time job openings in 
the immediate area. The first objective of this survey was. to find ' 
placements for graduating senidlrs seeking employment after graduation. 
This information was then giveti the counselors ik each high school, 
V, Results Obtained t 

, 1?he results obtained were more, far reaching than had been antici-. 

pa ted. All nine schools, (five middle schools and four high schools) 
had a minimum of'two persons who were involved in human-'relationship 
activities. Three of the five middle schools had a minimum of two 
simulated-exploration classes in their buildings and one middle scfiool 
had student explorations in tfwo child care centers. All four high 
# schools had. career exploration activities.. Some of these expl'^rations 
were during the regularly scheduled classes, others were schedu\led as 
after school volunteer activities. The students^ were involved from a 
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minimum of one day, to twenty volunteer hours, to a full, nine week 
period. Over two-hundred fifty students, not involved in vocational 
coop classes were involved in part-time work experience programs 
this year. 

^* Approximately fifty job openings were found for graduating 

seniors. Through the efforts of the guidance counselors, each of 
these positions were, filled by 1975 graduates. 
VI. Signi^ficance and Implications ' . . ' 

Our experiences indicate that young persorap need both activities 
directed 'toward self-development and useful explorations into the 
* * world of work. Neglect in self-development results in unhappy, unpro- • 
ductive', and unskilled workers. Neglect of the second leads to a 
frustration of the creative and constructive drives of the youth. By 
conscibusly p.lanning for career exploration* activities many youth 
have been able to make more realistic depisions concerriirJg their edu- 
cation and career goals, as well as opportunities of service -that they 

0 

^ can fill within the community. Parents have been appreciative and 

cooperative, teachers Wre willing to serve, apd the business-industrial 
community has been responsive to these needs. ' 
The implications of these findings are: 1) it takes additional 

time and involvement on the part of teachers, 2) it takes additional 

\ • ' 1 
funds for providing transportation pf students, 3) it takes funds for 

teachers for. the time involved in community placement activities?; 4) 

for many teachers it is ^ rewriting and a replanning of their curriculum 

J , • ^ • 

materials. • 



ERIC 



11 



Ano.ther significance of the projects this year has bpen^the 
number of contacts and the number of occupational options that students 
have ha4. All explorations have attenqjt^d to involve the students in 
their own evaluation o^. the experiences. . ' . . 

Recommendations • , ' ' ' 

The full development pf exploration placement activities have 
only just begun. The resources of the community, available for use by 

' . . ) ' 

the schools, has barely been tapped. .The full , development of a:hese . 
types of learning experiences needs to be endorsed by our Kentucky , 
Education Departments. Funding for jobs with pvblic agencies and 
service projects needs to be establislied for all youth, not just the 
disadvantaged. More tloser work^.ng relationships must be developed 
between the labor unions and the educational community. More flexible 
%clieduling of students' classes should, be encouraged. Creative, inter- 
ested teachers should be encouraged- to- look for alj options that would 
help the students ^to grow in self-development and make wiser choices 
in their career aspirations. ^ , - - 
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- • • • '.INTRODUCTION 

The Owensboro-Daviess County School Systems submitted the proposal 
for Innovative Programs for Achieving the Goals in Human Relationships and 
Occupational Competencies to the Superintendent of Vocational Education, 
Kentucky State Department of Education during the summer of 1974. The 
project was funded by e1?BA Funds for the attainment of the goals in human 
relationships and from Exemplary Funds, Par,t D, for achieving the goals in 
Occupational competencies. The project became operational in September 
1974, approximately two weeks before the EPDA funding ceased. The Final 
Report for EPDA Funds was submitted October 15, 1974. Despite the short 
duratit)n of these funds, the objectives of the pro^>^sal were implemented 
and have continued to be an integral part of* our activities for the year. 
The implementation of the program for innovative programs for achieving 
the goals of occupational competencies vere not iTi5)leroented until January 
of the current year. The total amount of funding for the project was 
$35,395.00 with EPDA providing $11,091.00, and Exemplary Funds, Part D, 
providing $24,304.00. O'f the $11,091.00 provided by EPDA over one-third 
wa^/^st due to the shortness of the time period that the funds could hk 
utilized. ^ ' 

NEED FOR THE PROGRAM 

During the past three years, administrators and teachers have become 
more cognizant of the need for programs that would more affectively enable 
the students to grow in self-development and occupational competencies. 
Among the most pressing problems facing our secondary schopis was the 



widening gap between the learnings and activities of the classroom and the 
real worj^ that the students would shortly enter. 

Our educators realized that for students to achieve the goal of 
occupational coinpetency , then more must be done than the mere presentation 
of vocational information. Some ways must be found for the students to 
experience the real Vorld, and process these experiences into a personal 
awareness oi themselves and their educational and career goals. 

GOALS AND OBJECTIVES 

The broad goals of the program as 'stated in the proposal are as 
follows: 

^ 1. Provide exploration placement in'short term work experiences 
related to^ subject matter taught. 

2. Provide student explorations for students based on^his/her 
personal- career interest. % 

3. Provide placement functions for sti^ents seeking part-time and 
full-time work after graduation. ^ " 

4. Provide classroom instruction in fundamental skills of job 
acquisition* 

^ ' 5, Condtict a follow-up study of 1973-74 seniors. 

6. Provide classroom experiences that would enable the students to 
clarify their values; identify their interests and abilities; 
and^'develop goal-setting and decision-making skills. 
During the initial planning stages,, the project director, the princi- 
pals and the teachers identified other objectives under the broader 
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frame work of the over-all goals of the project. These objectives were 
for the stxidents to be involved in both work and service' explorations, 
and not just explorations for job and career seeking. It was felt that 
work explorations^ community service involvements and personal contacts 
into the resources of the commimity would provide opportunities for per- 
sonal growth through involvement. Alsdj they would provide opportunit;ies 
for the student to formulate new, understanding about themselves. Some of 
the emerging objectives were: 

1. Provide experiences with the resources of the conmunity that 
would allow the student, to feel the responsibility of a job to 
be done, the competence of assuming a task and completing an 
investigation, working in service projects, and simply providing 
interaction with the adult work milieu. 

2. To ^acquaint students ;/ith^the basic human needs and a broad 
* sense of the community, through activ^ies in service projects^ 

consumer economic problems and other identifiable community- 
laboratory learning endeavors. 

3. To give students *a broader understanding of the world of work, 
its rewards and shortcomings, what they can expect 'from it, and 
what it will demand of them. 

IMPLEMENTATION OF. THE PROGRAM * ^ 

The Owensboro-Daviess County School Systems began with developing 
competencies in teachers to work with the human relationships self- 
concept development in the following ways: . 

.8 
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Administrators identified building coordinator (two for each 
middle-high school i-n the districts). The building coordinators 
functions were to be trained to assist the ditector of the 
projecj: in the selection and administration of pre-self concept 
test, Q^llectibn and tabiilation of self-coticept data, writing pf 
student objectives, and the training of other teachers in their 
respective buildings in self-concept development techniques. 
Workshop training for thirty professional personnel (building 
coordinators) in a two day Self Motivation Seminar was conducted 
on September 27-28, 1974*, The Self-Motivation Seminars were 
conducted by Bob Rouff, Regional Supervisor in the Regional 
Educational Development Office, Paducah, Kentucl^; Bruce Lott, ^ 
Title III, Western Kentucky University, Bowling Green, Kent<icky; 
Jack Neal,^Title III, Western Kentucky University, Bowling Green, 
Kentucky, 

Two hour workshops continued for these teachers for four after- 
noons throughout the month of October, These workshops provided 
practical experiences in teacher techniques for human relatioilshtp 
involvement, 

November 4-5, these building coordinators conducted a systems- 
wide in-service, and served as consultants in small group learn-* 
ing activitieis for approximately fifty other teachers in the two 
syst^taS, 

Throughout the year the building coordinators conducted in- 
sexvice programs on theit buildings. 
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6. By using the Instructional Objectives Exchange self-appraisal, 
test, these building coordinators Sittempte(i to measure the 
affective change of students in their classrooms involved in 
human relations acti^j^ies. The results of this investigation, 
were not significant. ' ^ 

7. The building coordinators spent considerable time in the develop- 

meat of a teachers handbook for ideas for personal growth. This 

publication is titled Classroo m Strategies for Personal Growth 



and is enclosed with this report. 

The Ow*nsboro-Daviess County School Systems began their programs in 
occupation competencies through exploration placement January of 1975. 

The goals^o'f the project were outlined to the principals, who then 

presented the program to the teachers in their buildings. Teachers were 

invited to wri'te mini-proposals identifying the feasible ways that they 

felt the students could be involved in simulated and exploration activities 

Three of the five middle schools participated, and all ^our of the high 

schools participated in the exploration-placement phase of the program. 

« 

Approximately fifty teachers and counselors have been actively in- 
volved in the attainment of the goals of the project this year. There has 
been no pressure exerted, the teachers* involvement was based on their 
felt need for the program. The project director, and the school adminis- 
trators have sought quality in the programs itftplemented, and not mere 

numbers. * ^ 

The evaluations of the students involved and the business-industrial 

comminity, and the setvice agencies have all been positive. The Student 
^ . 10 
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Exploration Workbook ^ developed as an outgrowth of the axploration programs 
incltides the types of evaluation instruments and teachers use.d. Eighty 
percent of the exploration experiences related to classroom instruction had 
a visible product from the student experiences. These included surveys 
related to subject matter^ career handbooks of careers investigated, dailyv 
logs of wotk responsibilities, methpds of supervision, etc. The evalua- 
tions of the teachers have been positive, most have indicated that the ex- 
periences were learning experiences for themselves and for the students. 
All teachers involved have indicated that the action-learning activities 
have shown positive attitudinal changes in the students. 

The only aspect of the proposal that was not' positive in any signifi- 
cant way was the survey of 1974 graduating students. In March of 1975 
« . * 

the project director^'rarfdomly selected one hundred 1974 seniors from each 
of the three high schools. A senior survey was mailed to the^e students. 
There was less than* six petcent return of the survey instrument. No 
second contact ^was made .because of the time available for this project. 
brief" DESCRIPTION OF EXPLORATION PROGRAMS 
TABLE 1 



1 ^ ~ Ti 

WORK EXPERIENCE (NO RELATED CLASSROOM INSIKUCTION - WORK POSITIONS 


PROVIDED WITHIN THE -SCHOOL' SETTING. ) 










Enroll-; 


Grade' 


Hours 






Rrhool(s) 


ment 


Per Week 


Credit 


Pay 


Bums Middle School 


66 


7-8 


3 


No 


No 


Daviess Co. Middle School. 


28 


7-8 


3 


No 


No 


Apollo^ High School , 


. 76 


10-12 


5 


No 


Yes 


Daviess Co. High School , 


15. 


9-12 


2 


No 
« 


No 



11 . 



18 



TABLE 2 



WORK EXPERIENCE (WITH RELATED CLASSROOM INSTRUCTION - WORK EXPERIENCE 
PROVIDED WITHIN THE COMMUNITY.) ^ 



SchoblXs) 


Enroll- 
ment 


Grade 


Hours 
Per Week 


Credit 


Pay 


Owehsboro High School - 
Foust Middle School 
Daviess Co, High School 


25 
50 (2 
classes) 


9-10 

8 

9-10 


4 
.4 

5 


Yes 
Yes 

Yes 


No 
$.50/hr 

No 


Apollo High School 


60 (3 
classes) 

J 


12 


, 4 


1/2 


No 














« 


* 

TABLE 3 








WORK EXPERIENCE (NO REIATED CLASSROOM INS^j^UCTION, BUT FACULTY ADVISE- 
MENT AND* EVALUATION. STUDENTS WORK PART-TIME AND ATTEND SCHOOL PART- 


-TIME.-^) 












School(s) 


Enroll- 

4 

ment 


Grade 


Hours 
Per Week 


Credit 


Pay 


Owensboro High School 
Apollo High School 


250 . 
75 


12 
12 


20 
20 


No 
No 


Yes 
Yes 



TABLE 4 



STUDENT EXPLORATIONS (WITH. RELATED CLASSROOM INSTRUCTION.) 


School (s) and Name of 
Exploration 


Enrollment 


Grade 


, Time* Spent Away 
From School / 


Daviess County High 

1. Consumer Investigation 

2, Law Enforcement Problem 

and Procedures 


22 
32 


^^-12'^ 
11-12 , 


2 days 
40 hours 
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TABLE 4 (Cdnt'd.) 



STUDENT EXPLORATIONS (WITH RELATED CLASSROOM INSTRUCTION. ) 



School (s) and Name of 
Ejcploration 



Enrollment 



Grade 



Time Spent Away 
From School 



Daviess County High (Cont'd.) 
3*. Government (City-County) 

4. Agriculture Mini Pro- 

jects 

5. Industrial Arts 

Manufacturing 
Construction 

6. Business and Professional 

Careers 

7. College Career Majors 

(Class for Gifted Chil- 
dren) ^ 

Apollo High School 

1. Student Request for 

Exploration 

2. Senior Investigation 

3. Communications a;id Media 

Ovensboro High School 
1. Communications and Media 
2/ career Exploration and 
Planning 

Burns Middle School 

1. Busiuess"^ and Banking 

2. Food Services 

3. Health Careers 

4. Small Businesses / 



ddle School 



Fou3t-Ml( 
~~T] Banking 

2. Child Care 

3. Retailing and Merchandise 

Daviess County Hiddle School 
1. Child Care 



28 

22 

18 
20 

60 
22 



92 
22 

24 



29 



110 



60 
60 
38 
60 



210 
4.0 
38 



22 



12 

11-12 

9-10 
9-10 

11-J.2 
11-12 



9 
12 

10-11 



9-12 



9-10 



6 
6 
7 
6 



7 
8 
7 



.20 hours 

3 days 

5 days 
10 days 

4 days 
1 day 



1 day 
3 days per w' 
2 hrs. per da 
2 days per wk. 



2 days 
20 hours 



1/2 day 
2 days 

1 day 

2 days 



1 day 
2 periods/sem. 
2 periods/sem. 



2 perlods/sem. 
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TABLE 5 



COMMUNITY OR SCHOOL SERVICE PROGRAMS (WITH RELATED CLASSROOM INSTRUC- 
TION.) 



Enro: 
men 



' School(s) 



11- 
t 



Gride 



Hours 
Per Week 



Credit 



Pay 



Apollo High School 

1 . Elementary * School 

Tutoring 

2. - Art for Elementary 



Owensboro High School 

1, Student Volunteers 

2. Art for -Ei-etnenlrary - 



15 
12 

t 

24 
4-6- 



11 
12- 

9-10 



2 hrsj 

week 
2 hrsJ 

week 



4 hrsJ' 
week 

- 5 



No 
No 

No 
Yes 



No 
No 

. No 
No 



Each of the exploration programs identified in this section were de- 
veloped by the teacher. Specific objectives were written for each endeavor. 
Most of the students involved had specifier duties in data collection. Class 
discussions, and student, teacher and community, resource persons were in- 
volved in the evaluations. Over two-hundred businesses and service agencies 
were involved in the student explorations where no pay was received. Approxi- 
mately twenty-five percent of these explorations were with service a-gencies* 
However, these are some times the most difficult positions to secure. Most 
personnel in the Department of Human Resources, the Green River Comprehensive 
Care Center, the Child Development Center, and the Owensboro Police Depart- 
ment had college students working in their agencies for practical experiences 
and were afraid a high school student might not be able to handle the re- 
sponsibilities. After accepting the students this year, the teachers 

- ? 14 
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indicated that they felt it would be easier to place students in explora- 
tions next year.^ * ' 

Tl^e following are beief examples of student explorations that were 
planned by the teachers. . 



APOLLO HIGH SCHOOL ' ' ■ - ' - TEACHER: Sheila Sanders- 

COMMUNITY INVdlVEMENT 
(This exploration is found under Table 4.) .v 



Oblectives : Students w^ill be given an opportunity to do s'ervice work in 

the community and at the same time earn one 'credit in Social Studies. 

Student' s Role : Students do action volunteer work three days a week; 

Monday, Wednesday and Friday. Tuesday is reserved for in-class dis- 
cussion of their work and achievements. Thursdays students update 
their activity notebooks. They are required to keep a record, -in 
their class notebook of each working day's activities. 

Teajcher's Role : To help coordinate activities and placement of students, 
get involved with students in class discussions. Monday, Wednesday 
and Friday afternoons, teacher is to alternate visits between service 

0 

organizartions involved. 
Activities : Students will look for differences between their past experi** 
ence*s and present involvement (reduce isolation of experiences). 
Students will transmit this to the teache^ in an activity notebook, 
explaining the activities involved in as well as personal thoughts and 
impressions. 

Students will orally corranutiicate to the teachers and other students 
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what they have learned during our Tuesday cl-ass discussion. This 
will allow a chance for new view points an<i discussion. By doing 
this, the rest of the class can become involved and l^am from ^hat 
one student actually experiences. 

.// Studehts* will become- aware of the service organizations available in 

their community. They will become acquainted with the type of service 
^ provided by each aricj^ the proper approach to each. 
SERVICE ORGANIZATIONS 



Apollo High'^hool (Dropdut Study ^nd Survey) ' 
Daviess County Hospital 7 planning play program 
Florence Henderson's Girl^s Club - planning afternoon 

learning activities ^ 
Human Resource Office - working with social workers 
Child Development Center - tutor children 
Owensboro Police Department - working with crime lab 
Opportunity Center teaching, working in shop and 

working with board 
Rest Homes (Parkview - Monday; Davco - Wednesday; 

Fern Terrace - Friday) - planning afternoon 

recreation activities 
Senior Citizens Center - various activities 
Spastic School - plan music class and work with 

depressed students 



NO. OF STUDENTS 
3 
2 



2 
3 
3 
1 
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SERVICE ORGANIZATIONS (Cont'd.) NO. OF STUDENTS? ' 

State Division of Probation and Parole - learn files, 
procedures used, interviewing skills and visit 
prisipns » 2 



V 



OWENSBORO HIGH SCHOOL . - ^ ... TEACHER - Judy Fulkerspn ^ 

C^MUNITY INVOLVEMENT 
(This exploration is found under Table 4«) 

Aim of Program :, This program was conducted on a nine week experimental 
basis in a Career Education Class offered to 9th and 10th graders. 
With cooperation of a major business firm in the community, three' 
teachers contacted twenty-four companies, private agencies, ar^d public 
services and asked them to open their doors to students for observation, 
actual work experience, and volunteer service in rest homes, hospitals 
and the Spastics' Home. It was hoped this contact would help students 
realize they could provide valuable and needed -services in' the community, 
and also expose them to careers and job openings in the area. 

Organization : The total class participated. A letter was sent to each 
parent explaining their involvement. Consent was needed for the 
actual visitation and also for thelr^transportation in the teacher's 
car. 

Even though each participating profession had been contacted personally, 
a letter was sent reaffirming the planned visit and stating" the dgtes 
th^ would be visited and the number of visiting students. 
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A list of all the participating agencies was supplied to each student 
SO that they might have a few days to decide on areas of interests. 

. \ • ■ . . . 

Besides listing the name of the firm, a brief summary of job openings 
and type of work students would be doing was also supplied. .In approxi- 
mately three days, they made 'their selections. * . ^ 

An evaluation form was given to the businesses for t^heir critique of 
student attention and questions. Following their visits, the students 
also evaluated the agencies on the basis of information supplied, recep- 
tiveness' and benefits. 

After the of ficia^ school day ended, six or seven students traveled to 
the area locations and spent one to one and one-half hours there. The 
teacher participated in the activities with the st^udents. 

Each student was responsible for appearing after school for their 

selected trips, acting with utmost courtesy toward the agencies, and 

» 

working actively with any task given to them. 

A handwritten thank-you note by the teacher and students was sent to 
each place visited and oftentimes the businesses responded with a 
si(lgle letter to the ^roup. , j** ' * 

sponses : The most favorable and fulfilling reactions came from hospital 
and rest home work, as well as one-to-one contact with the cerebal 
palsy chiMren at the Spastics' Home. Being able to make someone 
smile, share a joke or a favorite story, play a game or any other 
human relations^ve these students a^'sense of importance and a feel- 
ing of accomplishment that many had never felt before. 

18 
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SERVICE ORGANIZATIONS ' * NO, OF STUDENTS 

Anderson's Department Store - Store. Managemeat; Sales- ' * * 

clerk; Fashion Designer; Shipping and ordering of 

merchandise ' • ^- . ' 4 

Breccia College Ar't Department - Teaching, of Art-; Art, ^ 

techniques ' ^ ' * • 2 

i * 
Central Bank and Trust - Bank Management and operation; 
t 

Personnel Involved , 4 

Child, Inc. - Nursery operations; Supervision of young 

children; teaching , ' J> 

Contractors, LTD Construction ' . 1 

•Federal Bureau of Investigation - Agents; techniques of * . 

I'aw enforcement . ' 2 

h ** * 

Gabe?s Restaurant - Management; Waiters an4 waitresses; 

food preparation ^ 2 

Gipe Motor Supply - Management a^nd supply operations 2 
^Kentucky Electronics - Manufacture of 'electronic equip- 

Kentucky Wes^eyan College Athletic "Department - PE teaching; 

Coaching; Sports , ' 2 

Modern Welding * 'Machine operations; Welding and Cutting *. 

Equipmen-t . *, ** 2 • 

* « 

Our Lady of Mercy Hospital - Volunteer Services; Nursing; ^ 

/ " . ^ * 

Hospital management^ ' * * 4. ^ 
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SERVICE ORGANIZATIONS (Cont'd.) NO, OF STUDENTS 

Owensboro Area Museum - Naturalist; Ecology interests 1 
Owensboro Fire Department - Fire Inspection; Professions; 

Opera-tion of department 1 
Owensboro Municipal Utilities - Public Utilities 1 



Owensboro Police Department - Careers in Law Enforcement; 

Operation of department 
Owensboro Post Office - Operation of department; Careers 

in postal services 
Parkview Rest Home - Nursing Aides; personal visits - 

working with senior citizens (reading to them, writing 

letters for them, talking and sharing, etc.) 
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» M/^TERIALS DEVELOPED 

During the months^of April, May and June" the project director and 
twenty teachers and counselors met together in workshop activities for 
the purpose of developing the materials that had been used this year. The 
^trsrwcerla-tg d e v elo pe d w as- a- teac h e r's h andbook^ ideas _b£.juged_wlth, 
students. This handbook, Classroom Strategies f or Personal Growth, is 
divided into nine sections'. 

This handbook is not -intended as a step-by-step curriculum guide ,^ but 
rather as an idea booklet whereby teachers may. gain some insights into 
.'helping students gain some understandings of self and^uild confidences in 
their own personal worth. 

The strategies offered in the publication are based on the following 

hypothesis: 

1. Tha\ the most exciting adventure for teachers is to help students 
in actualizing their own human potential. - > 

1. That group Involvement is one of the best teaching methods avail- 
able for learning, 

3, That a classroom environment of openness and trust is the best • 
setting in which to achieve personal growth, 

4, That teachers are interested in the student's personal growth as 
well as their intellectual development. 

5, That personal growth can be a»hieved by anyone, provided he/she 
is willing to invest himself/hferself in the process. 
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6. That provided with some guidelines, teachers will invest thetn^ 

selves in the self-actualization process in the classrooms. 
The purposes of the strategies included in this booklet are to help 
each person; 1) identify and use their own personal strengths, interest 
^ and abilities; 2) become aware of his own value system, and the operational 
valuing systems of others; 3) become skilled in decision-making skills and 

k 

problem solving techniques; 4) become able to establish and achieve ininedi- 
ate and long-range goals; 5) become skilled in open communication of feelings 

V f 

about self and others; 6) learn how to accept himself and others as worthy 
and worthwhile individuals. Copies of this handbook are included with this 
repoft. 

Eleven teachers and counselors in the Owensboro-Daviess County School 
Systems compiled a Student Exploration Workbook s The materials selected 
were representative of those developed by the teachers to meet the student *s 
needs in occupational competencies* 'The> provide a framework of the kinds ^ 
of teacher direction and planning that must proceed and accompany explora- 
tions of students who are using* the community as ^ learning laboratory. 
Copies of this publication are included with this report. 

CONCLUSIONS AND RECOMMENDATIONS 
- It is very difficult to summarize the total efforts that have taken 
place this year. Although the pirogram never reached large groups of 
students and teachers, the quality of the programs developed was iii5)ressive. 
. One can easily see the results and accomplishipe^ts in the attitudes of 

students, teachers and connmnity resource persons, the program articulation, 
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the skills developed, and the involvement of the community in the program. 
The teachers most/involved are concerned that the kinds of activities imple- 
mentea this year/will not be continued, or if continued will not enlist new 
teachers into the program next year. 

It appears that the viable concepts of the exemplary project this year 
are worthy of continuation. We feel that the -program has filled genuine 
needs of the students, has provided challenges for both the teachers and 
the students, has demonstrated that the community is responsive to the 
.students' ne^ds, and that the old and the young can work effectively to- 
gether. 

Among the conclusions we .have drawn this year and the recommendations 

we would offer are: 

. 1. Involve the staff in identifying the goa ls that are feasible. Be 
certain tliat what you plan to do is feasible within the time plan 
that you and the community laboratory are able to provide. 
,2, Involve the students, the parents and th e conmunity resource 

persons from the beginning . Personal contacts , .and correspondence 
with the persons a priority item. 

3. Set up evaluation procedures early in the program . Allow all 
persons involved to evaluate the program. "* 

4. Provide for leadership . For any program to have a healthy beginning 
and growth, there must be persons who will provide the leadership. 
The staff and the:leaders must have training experiences and times 
to plan and work together. It is very difficult to keep programs-' 
alive with no interaction of the persons involved. 
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5. Involve the Kentucky State Department of Education in the program , 
r '6. Utilize the teachers and counselors who have worked in .the prO" 
gram as consultants in woricshops . Allow these persons to share 
their ideas, their successes, and their experiences, 

7. Encourage more flexible scheduling of classes ^ 

8. Identify ways for students to receive credit for community- 
involvement project . 

Our hopes are that the programs we have attempted this year will be a 
reality for more of our students in 'the not too ddstant future. We all 
conclude that they were worth the effort. 
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PREFACE 



This booklet is our first attempt at developing a teacher resource 
of practical strategies for helping students in personal growth and human 
relationships. It is offered as a central framework upon which teachers 
might build a plan for learning in the affective domain. It is not intended 
as a step-by-step curriculum guide, but rather as an idea booklet whereby 
teachers may gain some insights into helping students gain some understandings 
of self and build some confidences in their own personal worth. 

The strategies offered in this publication are based on the following 
« 

hypotheses : 

1. That the most exciting adventure for teachers is to help students 
in actualizing their own human potential. . ^ 

2. That group involvement is one of the best teaching methods avail- 
able for learning. 

3. That a classroom environment of openness and trust is the best 
setting in which to achieve personal growth. - 

4. That teacTiers are interested\in the student's personal growth as 
- well as their intellectual development. 

5. That personal growth can be achieved by anyone, provided he/she 
is willing to inveg,t himself /herself in the process. 

6. That provided with some guidelines, teachers will invest 
themselves in the self-actualization process in the classrooms. 

The purposes of the strategies included in this booklet are to help 
each person l) identify and use their own personal strengths, interest and 
abilities; 2) become aware of his own value system, and the operational 
valuing ^systems 'of others; 3) become ' skilled in decision-making 



skills and problem^.&olving techniques;. A) become able to establish and 
achieve immed iate and long-range goals; 5) become skilled in open com- 
munication of feelings about self and others; 6) learn how to accept him- 
self and others as worthy and worthwhile individuals, . 

Through the experiences^ we Jiave^participated._in this year,^e^ have_ 



become more cognizant of the fact that only after a person is in touch 
with himself can he really be in touch with others. Thus, it is hoped that 
all persons who use these materials will find that through these activities 
they can see personal growth in themselves- Then and only then will we 
be able to develop these competencies in others. 

The Owensboro-Da#iess County teachers have given much of themselves 
in time and talent to share these activities with you. Theirs has been 
as true'J'labors of love," and their teward will be the satisfaction of 
having helped a greater community of teachers and students. We sincerely 
hope you will find these materials worthwhile. 
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TEN COMMANDMENTS FOR HUMAN RELATIONS 

1. Say less than you think, and cultivate a low persuasive voice. 

2. Make few promises but keep those you make, regardless of the cost. 

3. When praise is deserved, 'give it. When criticism is required, make 
it helpful, and be sure to give it. in private. 

4. Learn to be interested in others, their work, their homes ^i^d Jiheir ^ 
families, their joys and problems. 

5. Don't inflict your pains, worries and problems on others'. Learn 
to be cheerful and smile. 

6. Live and let live. Keep an open mind, discuss rather than argue, and 
continue friendly even when you disa'gree. 

7. Say nothing about another person unless it is good. Gossip is 
destructive and indicates a low degree of intelligence. 

8. Avoid hurting others with wit^ and humpr, so called at their expense, 

9. When others make ill natured remarks about you, pay no attention. 
It is the talker, not you, who is injured. 

10. Study, observe, work untiringly, be* patient. 
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PLEASE HEAR WHAT I'M NOT SAYING 

Don't be fooled by me. 

Don't be fooled by the face I wear. 

For I wear a mask, I wear a thousand masks, 'masks that I'm afraid to take 
off, and none of them are me. 

Pretending is an art that's second nature with me, but don't be fooled. For 
God's sake don't be fooled. 

I give you the impression that I'm secure, that all is sunny and, unruffled 
with me, within as well as without, that confidence is my name and cool- 
ness ray game,' that the w&ter's "calm and I'm in command, and that I need 
no- one. 

But don't believe me. Please don't. 

My surface, may seem smooth, but ray surface is ray mask, my ever-varying and 

ever-concealing mask. 
Beneath lies no smugness, no complacence. 

Beneath dwells the real me, in confusion, in fear, in aloneness. 

But I hide this^ I don't want anjrbody to know it. 

I ^idly chatter to you in the suave tones of surface talk. 

I tell you everything that's really nothing', and nothing of tha«|Miich is 

everything, of what's crying within me. w 
So when I'm going through ray routine, do not be fooled i>y what I'm saying. 
Please listen carefully and try to hear what I'm NOT saying, what^l'd like 

to be able to say, what, for survival, I need to say, but I can t say. 
I panics at the thought of ray weakness and I fear being exposed. 
That's why I frantically create a mask- to hide behind, a nonchalant, 

sophisticated facade, to help me pretend, to shield me from the glance, 

that knows. a j t i 

But such a glance is precisely my salvation. My only salvation. And I know 

That*^is, if that glance is followed by acceptance, it's fpllowed by love. 
It's the. oi^ly thing that can liberate me, from nyself, from ray own self-built 

prison walls, from the barriers that I so painstakingly erect. 
It's the cfely thing that will assure me of what I can^t aasure myself that 

I'm really worth something* 
But I don't tell ycu this. I don't dare. I'm afraid to. 
I'm afraid your glacne will not be followed by acceptance and love. 
I'm afraid you will think less of me, that you'll laugh, and your laugh would 

kill me. 

I'm afraid that deep down I'm nothing, that I^m just no good, and that you 

will see this and reject me. 
So I play the game, my desperate ^pretending game, with a facade of assurance 

on the outside, and trembling child within. 
You've got to hold out your hand even when that's the last thing I seem to 

want or need. ' 

Copied 
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INTERESTS 



GOAL 

aware of self in relation 
to his/her interests. 



Life Is a gift to be lised 

everyday. 
Not to be smothered 

and hidden away. • • ^ 
Get out and live It 

each hour of the day 
Vear It and use it 

as much as you may. 
Edgar Guest 



TITLE: Interest Survey 
PURPOSE 

Frequently, students have not had opportunities to zero in those things 
where .they have clear interest. This strategy enables students to 
identify those things in which they have strong interest, as well as those 
that have tio interest, and those that have no opinion. 

PROCEDURE 

The teacher may introduce this activity by having a discussion about 
their present interests. Students may then make their bwn list from 
these ideas* Below are some ideas that may be used to help students 
relate to the varied interests that persons possess. 

INSTRUCTIONS 

The following "Interest Survey" is a simple tool to aid the student in 
identifying his interests and graphically categorizing them. The survey 
is intended to facilitate further discussion of int^fests and initial 
career exploration in interest areas; e.g. prefers working with Data, ^ 
••People or Animals, or Things; or prefers "to work outibbrs, with hands, 
etc. It should not be used as a device to narrow occupational choices, 
but rather as a tool to gain insight and promote further discussion of 
self-awareness . 

Be sure to stress that; there are ncT* right or wrong answers and that this 
interest survey is not a te3t. Ask that the students place an "x" by ^ 
those activities they enjoy most, a check mark by those they do not enjoy 
axvi a by those they are uncertain about. 

The survey may be administered to the class with the teacher privately * 
answering individual student questions about phrase meanings as they 
arise. Tell them to do it quickly (no time limit). First reaction is 
best. An alternate method is to read each item to the class, clarify its 
meaning, If requested, and then have the students work that item. Then 
go on to the next item. Symbols on the worksheet indicate "thumbs up," 
"thumbs down," and "don't know" columns for response^ 
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DO YOU ENJOY : 
"■ 

1. building rocket models 

2. taking a math course 

^3. making sketches or painting 

4. attending religious services . 

5. writing letters ^ ^ 

6. fixing app4.iances 

7. reading about special subjects on your own 

8. giving talks 

r 

9» attending plays 

10. taking care of children 

11. serving as a club officer 

12. teaching tricks to a dog , 

13. fixing mechanical things , 

14. learning to play a musical instrument 

15. writing a report 

16. reading or writing poetry ' 

17. helping others with their personal problems 

18. meeting Important people 

19. playing chess 

20. working as a laboratory technician 

21. telling others what to do ^ 

22. being told what to do 

23* playing baseball or other sports 

24. "planting ^ garden 

2 
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INTEREST SURVEY Continued 

25. planting a garden 

26. vacuuming a rug 



27. working math puzzles 



28. decorating your bedroom 

29. belonging to a club 



30. stocking shelves in a store 

31. 'waiting on 'people in a store 

32. reading stories to children 

33. going §n a family picnic 

34. working crossword puzzles 

35. * budgeting money, 



36* building birdhouses 
37. doing research 



38. being by yourself _ 

39. snaking new friends 

40. working in an office 



41. yorking on construction 



42. working as ^n accountant 

43. working as a forest ranger 

44. planning a family vacation ^ 

45. debating with your friends 



ENJOY' 




DISLIKE 




<• 

DNCEKTAIN 
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1 2 3 4 5 6 ^7 8 9 10 11 1*2 13 14 15 
1 2 3 4 5 6 7 8 9 10 11 12 .13 14 15 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
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INSTRUCTIONS: Using the key provided, have the students quickly put D, 
P» and/or T In front of the appropriate items.;' They can 
then-J:ally the Data items which were marked "tihumbs up," 
record the number in the box after Data, and circle the 
number on the scale and graph it as follows: 

D -(4) 1 2 3 05 6 7 8 9 10 11 12 13 14 15 
P" m 1 2 3 4(5)6 7 8 9 10 11 12 13 14 15 

T @ 1 2 3 4 5 6 7 8 9 10 11 12 13 @ 15 

The answers to the Interest Survey can be categorized in 
, the following w"ay: 

DATA: 2, 5, 7, 15, 16, 19, 27, 28, 34, 35, 37, 42, 

43, 45- 

PEOPLE: 4, 8, 9, 19, 11, 12, 17, 18, 21, 22, 24, 29, 

31, 32, 33, 38, 39, 43 

THINGS: 1, 3, 4, 6, 13, 14, 20, 23, 24, 25, 26, 30, 
36, 40, 41 

Finally, some questions that might aid in discussion of 
interest areas are: 

V 1* Are you interested in working outside or inside? 

2. Are. you interested in working with your hands or with 
ideas? 

3. Are you interested in working with people or alone? 

4. Would you rather be a leader or a follower? 
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An alternate way to categorize the items on the interest survey might be: 



Outside 


Inside 


Head 


Hands 




23 


26 


2 


19 44 


1 30 




25 


30 


5 


27 45 


3 36 




33 


40 


7 


28 


6 41 ^ 




41 


42 


8 


. 34 


13 




43 




9 


35 . 


14 








15 


37 


20 • 








16 


42 


25 


With People 


Alone 


Leader 


Followers 


1 


24 


38 




8 


9 


4 


29 


37 




11 ^ 


' 22 


10 


31 


43 




21 


29 


12 


32 










17 


33 










18 


39 










23 


45 
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TITLE: Interest and Abilities Checklist 

PURPOSE: Knowledge about ourselves helps us to make more valid 
decisions. In seeking knowledge about ourselves it is 
important to know our abilities and interest. ^ 
< 

PROCEDURE:' The teacher will initiate brainstorming for the abilities 
the students eel they have. Take only positive abilities. 
It is generally hard for some students to identify that 
they have any abilities at all. The list that follows may 
be used, but the class may make their own, then taking the 
composite list, let each student determine his strengths 
and weakness. 

INSTRUCTIONS: Allow the students to compare their abilities and interests 
and see if they can identify any relationshii)^. 



A. .ABILITIES^ CHECKLIST 



ABILIliES . 


SUPERIOR 


GOOD 


PAIR 


' POOR 


ARTISTIC 










CLERICAL 










CREATIVE 










MATHEMATICAL 










MECHANICAL 










MUSICAL 










SOCIAL 










VERBAL 
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B. Indicate those areas where you would have a vocatio|ial interest. 



INTEREST 


LOW INTEREST 


AVERAGE 


— ( 

/kiGH INTEREST 


ARTISTIC 








CLERICAL 








COMPUTATIONAL 








INDOORS 








LITERARY 








MECHANICAL 






> 


MUSICAL ^ 








OUTDOOR 








PMSUASIVE 








SCIENTIFIC 








SOCIAL SERVICES 









Areas taken from The Kuder Preference Inventory , Form CH 



r 
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TITLE: Interest Inventory 



PURPOSE: 



PROCEDURE: 



The interest inventory is designed to help the teacher and 
students to identify the students* present interest and 
career objectives. It may be used before an exploration 
placement to determine the students* area of interest. It 
may also be used after one or more student explorations to 
determine if ^tudent interests have changed or are more 
established ptior to the experience (s) . 

Duplicate the following in its entirety, or use portions of 
it at different times. After the students have done the 
activity, allow them time to discuss things they have dis- 
covered about themselves. Discussion may be in triads for 
the purpose of saving time. Allow the students to identify 
one thing they have "learned about themselves. 



Name 



Age 



Date 



My best grades are in 



I feel these grades are for the following reasons: 



1. 
2. 
3. 



.>fy favorite subject is 



, because. _ 



My hobbies are ^ 

The hobby I have had j:he longest is 



My favorite sport is 



When I am' not in school I like to 



SO 



If I could study or have special training I would like (examples: 
painting, law enforcement, autoaobile mechanics, typing, etc.) 



One thing that people have told me I am good at is 



Have you discussed with family members some particular career? 
Yes^ No If so what is it? 



Have you discussed this career with someone who is actually doing the job 

now? Yes No ^ If so who? 

What would you like to do to earn a living? ; 



How much education' must you have to do this job? High School 



College * College plus graduate twork ^ 

Have you considered or had experience at part-time jobs? 



Different jobs require different reading skills. Do you read 
newspapers? What newspapers? 



Which section (s) do you read? ^ 

Do you read magazines? 

Which ones? 



Name your two favorite TV programs. 



1. 



2. 



Check from the activities listed bej-ow those which interest you and . 
briefly tell why you like them. 



Solving puzzles 



Making things 



Being with people 



Doing new and exciting things 
Being outdoors 



Repairing things 



Working with younger children 

Working with older people 

Making speeches 



'Doing dangerous and risk-taking things 

Being always on the go 

Designing things 



Suppose you have a stereo component and a large piece of leather. Check 
which of the following you would like to do with these items, . 



Sell it 
Use it 
Make it 



_ Buy it 



Repair it _ 
Improve it 



Improve its appearance 

Write about it 

Design it 



Teach others about it 
Tell others about it _ 
Draw it 
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TITLE: "Brainstorming" on Student Interests 



PURPOSE: We often make the statement, "I really like this," But when 
asked "why,"^we cannot give specific reasons. Usually the 
response is, "Oh, I dori^t know, I just like it." We want to . 
encourage the studentCs) to consider the reasons why "I really \ 
like this .'' Our goal is to make the student(s) more aware 
his/her interests, aptitudes, and abilities to answer the 
question: "Why do I like this?" 



PROCEDURE: 1. 



• 3, 



Ask some in the class what is their favorite activity. 
Then ask' that person "why" it is their favorite activity. 
The answer should be the usual response; "oh, I don't 
know, I just like it." 

Now ask the studSliC to go toy^he board and write his 
activity. 

Ask the class to " Brainstorm" the reasons why* they would 
like his activity. As each reasdn is given, have the 
student list these at the board. 




/ 



TEACHER'S 
NOTES: 



4. After the list has been completed, ask the student to 
vcirclejire reasons listed that he thinks best indicate 
"why he likes his activity the best. 

5. Repeat steps 1 to 4 several times with a different 
student. 

6. If time permits, have each student write aslprt essay 
on "Wlr^; I, like favorite activity . " ^ 



1. Teacher should explain the "brainstorming" technique and. 
emphasize that the student at the board should only write 
the responses during this sequence of the activity. 

2. Make a record of t;he "brainstorming" responses for 
future use in individual situations. 



ERLC 
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TITLE: Educational Interest 

PURPOSE: The purpose of this activity is to help the students to 

identify those areas in school where th^y have high, low, 

or average educational interest. These educational interests 

may be related to the student^s interest and abilities. 

PROCEDURE: Allow the students to identify all the subject areas that 

they have experienced in school; on this list allow the • r 
students to rate their high, average, and low interest. 



TEACHER'S 
NOTES: 



An alternative method to this activity is to tell the class 
that they will be given $100 to spend on anything on their 
educational experiences that they would like to improve. 
They may spend it all in one area, or on several areas they 
wish to improve. 



AREA 


LOW INTEREST 


AVERAGE INTEREST 


HIGH INTEREST 

> 


Art 








English 








Foreign Language 








Home Economics 








Business 








Extracurricular 
Activities 








Mathematics 








Social Studies 








Science' 








Music N 








Physical Education 








Industrial Arts 








Agrictilture 









^2 54 
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Educational Interest (continued) 




Amount to be Spent 


To be able to read 




lo be able to read faster 




' To be able to do my math 


• 


To be able to talk with my teacher 




To be able to take a class I like 


i 


To be good in P. E. 




To be able to find a place to study 




To be able to understand science" 




To enjoy social studies 


0 


To be good in music 
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V A L U -E S 

< , ... 



GOAL, ' 

, The, student will become 
. aware of his/her values. 



The purpose of life is to be that self which one truly is. 

Soren Kierkegaard , 



TITLE: Island Story ' 

PURPOSE: To provide students with o'pportitoities to see that others have 
very different emotional responses to values than those we 
may possess. The Island Story is a way to get students 
, involved in emotional reactions to other *s valueing system. 

PROCEDURE: Begin with^^, "I would like to tell you^a story/* Have the 
following illustration on the board or on a chart. Tell 
the story without any explanations, inferences, or questions 
answered . 





ISLAND STORY 



Here you see two islands • On one island is Alice ^ Bertha and Carter. 
On the other island, is Daryl and Edwin. 

Alice and Daryl have been communicating. They are in love and want 
to get married. Daryl sent Alice a message asking her to come to his 
island so they can get married* 

Alice had no way to get across the shark infested waters so she 
went to Carter, who owned a bbat and asked if he would take her to 
Daryl. 

Carter- said that he would if Alice would spend two nights with him. 
Alice said she couldn^t do that, but that she would think about it. 

She went to her mother. Bertha, and explained her problems and 
asked Bertha if she should spend two nights with Carter. 

Bertha replied, "I cannot tell you what to do. You will have to 
make up your own mind." , ./ ' 

Alice thought some more. Finally, she went to Carter and agreed ta 
his terms. ^ . . ' ^ 

Then Carter -took her to Daryl^s island. Being an honest person Alice 
told Daryl what she had done -to reach the island. Daryl said, "If jou ^ 
are ithat kind of woman, I cannot marry you." 

Edwito *bverheard the conversation and said to Alice, "That^s o.k., I will 
marr^Ciaj • I do not care what you have done. I need someone to cook and 
clean house for me and I will marry. you and perhaps love will come." So 
Alice married Edwin. 

-END OF STORY - 
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TITLE: Self Awareness pi Values 

PURPOSE: The students needs to be aware of what a Value is. 
PRflCEDURE 

In the classroom ask, '%/hat is a Value"? Using probing questions, 
try to involve students* 

1, After getting many different answers, have one student* look it 
up in the dictionary ana read to Lhe clasb. 

2/ What do you value most? Why? 

How can values help a person find more meaning to life? 

' Would that have been your same answer a year ^go? %^ 

5, How do we obtain our values? 

6. How do beliefs and values relate? 
7". How do attitudes and values relate? 

Do your values conflict with peers, parents, teachers, etc? How? 

NOTES TO 'TEACHER. 

Follow Up: Next day plan on reading and having class discussion of 

findings on their assignments. Similarities and comparisons 
should be made of the values. 

s 

^HOW'FILM STRIPS 

Identifying. Values and Forming Beliefs (Guidance Associates) 
Check Hhat you feel to be the most important thing in life. 



money play 

status _religiious 



other 



[power devo tion 

love s uccess 

work ■ ^ b eauty 

ERiC ' .15 



Check what you feel to be the least important thing in life, 

. money ' play ^ ' ' other 

status religious 

power j_ devotion 

love success 

^ work beauty 



Check those value areas where family members or close friends have opinions 
quite different jfrom yours. 

mone y —^ ^ pl ^ oth er — 



status religious 

power devotion* 

love . success 

work beauty / 
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TITLE: Proud Whip * 



PURPOSE: Proud Whip helps students become more aware of the degree to which 

they are proud of their beliefs and actions and this will encourage 

them to do more things in which they can take pride. Students 

also hear new alternatives from their classmates* lives. 
# '* 

PHOCEDURE 

The teacher asks students to consider what they have to be proud of^in 
relation to Some specific area or issue. The teacher whips arotind the 
room calling upon students in order. Students respond with the words, 

"I ' a proud of . 7 or " I 'm ptoud that . . . Any sLuJeut may p ass 

if he chooses. 

NOTE TO TEACHER 

T 

You should emphasize that the type of pr^be that is called for here is not 
the boastful or bragging kind of pride, but the pride that means, "I feel 
really good about" or' "I cherish" this aspect of my life. 

The teacher must be very supportive of those who pass. No one should be 
expected to be proxid of everything. Sometimes the teacher deliberately 
selects an issue that he has to pass on„ just to illxistrate this point. 

Students shoul*d be encouraged to volunteer to bring in topics for Proud 
Whips. 

SAMPLE QUESTIONS 



1. 


What 


is something you 


are proud of that you can do on your own? 


2. 


What 


is 6omet&flg you 


are proud of in relation to money? 


3. 


What 


are you proud of 


that has to do with school? 


4. 


What 


ire you proud of 


about your gift giving? 


5,. 


What 


is sotoethiqg you 


have written that you are proud of? 


6. 


What 


ar^ you p^oud of 


in relation to your family? 


?• 


What 


is something you 


have done about the ecology issue that you're 




proud of? 





> 8. Any new skill you have learned within th? last month or year 
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9. Something you did that did not take physical courage, but which you 
are proud of* • * 

r 

I. 0. A decision that you made which required considerable thought... 

II. The completion of a task that was very laborious, but which you 
stuck out* * * 

12. Some family tradition you are particularly proud of*.. 

l3* Something you refrained from doing a^out which you are proud... 

14. Anything you We done for an older person... 

1^ A time when you^aid something when it would' have been easier to 

remain silent. . . 

16. A time when you didn't say something whien it would have been 
easier to say something. . . 

17. An athletic .feat you did recently which you are proud of... 

18. Anything you've made with your own hands. 

19. A time recently when you made a shrewd purchase or got a good 
bargain. . . 

20'; A habit you worked to overcome,^ and succeeded... 
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TITLE: I Am Proud and Picture of Me- 

PURPOSE: The student is to become more aware of his/her values. 

PROCEDURE : Give students handouts on "I Am Proud" ai^^Picture Frame." 
This allows for a visual look at their values. The students should have 
a follow up session on the drawings from their "Picture Frame." 

"Below are some suggestions for variations to the questions posed by 
the picture frame. 

1. What do you regard as your proudest personal achievement? 

2. ^ What is one thing that other people "do that makes you happy? 

3. What would you do if you had one year to live and were granted 
success in whatever you attempted? 

4. What is something that you are very good at doing? ^ 

5. What is something you are trying to do better? ^ '/^ 

6. What three possessions (material) are most important to you?- 

7. What is your greatest achievement ^n the past year? 

8. What three things that have happened in the past month would you 
change if you could live it over? < 

"I AM PROUD..." " ^ 

If you complete * the three sentences below, they will help you find out 
more about your values. Complete each sentence with a true statement 
about yourself. , ^ ' 

I am proud that ; 

I am proud that 

I am proud that ^ ^ 
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PICTURE FRAME 


Without concern for artistic results, fiiX in the 
below to make your own personal "Picture Frame." 

7 


six areas of the drawing 




1. Draw two things 
you do well. 


1 


2 




2. Draw your 

"psychological" 
home or the place 
where you feel at 
home. 


\ 


• 




3. Draw your 


3^ - 


— k 




greatest 
success In 
life* 








4.. Draw the three 
people most 
influential in 

vniiT 1 "1 "f 








5* Draw what you : 
would do with 
one year left 
to l±vh' 


— 


6 


1 


6. Write the three 
words you would 
like said ^bout 
you. 








• • . ■ - 


f 
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TITLE: Values Voting 

PURPOSE: Given classroom experiences, the student (s) will become aware of 
the rank/order of his/her values in relationship to the group • 

PROCEDURE 

1) Teacher selects questions to be read aloud to group. For each question 
of issue, students yote "thumbs up" (affirmative), "thumbs down", (nega- 
tive), "arms folded" (undecided). 

2) If desirable have group discussion on questions asked* 

3) This activity can be used to formulate classroom activities or goals. 

4) As a variation, have students write yes or no on attached exercise* Do 
not include name. After answering all questions, have students exchange 
papers and indicate number of yes and no answer^ and discuss reasons for 
choice* ' • 

Simon, Sidney, et* al*. Value Clarification , Strategy, Ninnber 3, p, 39. 
SAMPLE VOTING LIST 

The following voting list is designed for use with secondary students. 

Preface each of the following questions with the statement, "How~^ 
many of you. * * *" 

1. think teenagers should be allowed to choose their own clothes? 
2* will raise your children more strictly than you were raised? 
3* watch TV more than three hours per day? 

4* think the most qualified person. usually wins in school elections? 
5* think there are some times when cheating is justified? 
6* could tell someone thay have bad breath? 

7* think going steady is Important in order to achieve social success? 

8* regularly attend religidus services and enjoy it, without 

feeling the pressure of parents? 

21 
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^ The following votipg list is designed for use with all ages. 
Preface each of the following questions with the statement, "How ^ 
many of you. ..." 

1. think children should have to work for their allowance? 

2. have ever felt lonely even in^ a crowd of people? 

3. ' have a close friend of another race? 

4. have had someone from another race to your house for dinner ^ 
or play? 

5. have a favorite h^bby or paettime? 

6. feel that religion is an important part of your life? 

7. think students are losing respect for teachers? 

8. wish you were home right now doing whatever you' like to do? 

9. have ever had problems so bad you wished you could die you 
wouldn't have to face them. 

10. ^ think that women should stay home and be primarily wives and mothers? 

11. think that most students feel free to talk with their parents? 

12. think most students feel free to talk with their teachers? 

13. find it difficult to listen to people sometimes. 

14. have ever been hurt by a friend? 

15. think people should l±m±t the size of thel,r families to two 
children? 

16. would favor a law to Jimit families to > two children? 

17. often think of death? 

18. would like to make some changes in your life? 

"19. l:hlTik It is all right for older brothers-or sisters to discipline 
younger ones? . " ^ . 

-20. wear seat beltB when riding in a car? 
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TITLE: Ranking Values ^ 

> 

PURPOSE: Students should be given classroom experiences that will 
enable them to become aware of the rank/order "of his/her 
values In relationship ^ to the group. The following activity 
Is designed^ to enable the students to make decisions In 
In regard to the rank/order of his/her values, and to discuss 
the rank/order of other students In the group. - 

PROCEDURE: 

1. The teacher Identifies 10 to 15 values and writes them on small 
•cards and places them In envelopes. You ^111 need as many 
envelopes as there are students In the group. 

to their Importance In their lives. 1 Is most Important; 15 Is 
Is least Important. 

3« Each student must give reasons for the priority of their values. 
Students may change their value ranking following discussions. 

4. A variation would be to break students Into small groups and 

attempt to come up with a consensus on value ranking within the group. 

NOTES TO THE 'TEACHER: Remind the students that each of us Has his own 
meaningful values, and that's o.k. Some students may 'Vhy do I 
have to rank these? Some are equally Important to me." There are times 
when ranking Is very iisyportant. An example Is: A man or woman has a 
job which requires many additional hours of work In, order to stay In 
the present position or to advance within the company. He/she also ha^ 
a family with small children which are Important to them, but there Is ' 
llttie time to do things whth them. How long can the" person continue 
to rank the values equally? A person must resolve the conflict and 
determine the rank order of his values. Only when this Is determined 
can he make decisions that are Important to him. 

Emphasize that values do change, depending on the clrcinnstances 
and experiences In each of our lives. The important thing is to know 

your values and act Accordingly, thus determining your life direction 



honesty 

pl?y/ pleasure/exciting life 
religious devotion 
intelligence/ knowledge 
creative/imaginative 
independence 
equality/brotherhood 
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instead of just driftingf. 

, J 

COMMON VALUES 

money/wealth ^ -* . 

Status/recognition ^ 
physical appearance/beauty ^ ; 
power/ authority over others 
love 

work/ job 
health 
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INSTRUCTIONS: Bach of you will now rank the five people according to 
the one you like best to the one you like least. This in silently, we 
will discuss the story later. 

Now that you have ranked the five islanders from one to five, will you 
write opposite each name the value you think each was operating under? 
Put the value for the islanders you ranked 1, Z, 3 at the top of your 
value sheet. 

The teacher will chart on the board or newsprint the rankings of each 
group member, patterns will show on the chiS^s^nd participants will see 
many points of agreement and disagreement*. *?Che chart will look something 
like this: 

Participants Islander Ranking 

Nancy ~i ' D E B A C 

Floyd C A E D B 

Louise " A B C E D>. 

Jim B A C D C 

Chuck C A E B C 

. • _ 

' As each participant gives his list, he will defend it by giving the 
^ value he gave each islander and his feelings about the five people. 

POINTS OF DISCUSSION. , ^ 

Begin asking questions, but as the students give their rankings, these 
questions will emerge. Some key questions the teacher may discuss are: 

1. How old do you think these people are? 

2. Would it make any difference if Alice were 16 or 40? Would or 
should Bertha have told her more if she were 16? 40?' 

# • ' . 

3. Wasn^t Carter really just operating under the free enterprise 
system? He had a product and he sold it. 

4. .Didn^t Edwin ^ake advantage of the situation much as Career did? 

5. Was there anything immoral in spending 2 nights ^ogether? He ^ 
didh^t say sleep with me. Perhaps he needed her to work in his 
strawberry packing plant to get a shipment ready to take to the 
ne3ct island. 

' r- ^ ' * ' ' 

6. Would it have been better for Bertha to. offer to help Alice steal 
th^ boat? Is stealing a less evil than sex? If yes, where is 

t * honesty on your value sheet? ~ 

7. Was Alice stupid in telling Daryl? 

8. In the dame situation, how would you have acted?» 
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TITLE: Life or Death, Who is Chosen? 



PURPOSE: Given classroom experiences, the student (s) will become aware of 
the rank/order of his/her values in relationship to the group. 

PROCEDURE 

1) Teacher introduces story situations to the group and asks students to 
choose from among six kidney patients of which only one is to use Dialysis 
Machine. Explain that those who do not use machine will die. 

2) Have students role play a screening connnittee made up of head residents 
of a large hospital. It is their job to choose which patient uses *t:he 
BiaebiaeT — Ar-e ens e n sus ■ sheuld— t^-y— t-o-be re a ched-^ — — 

Multi-MAllionaire 

1. Ag^'42, unmarried, more or less a recluse. 

2. Promises to buy lo'new machines if allowed to use present machine (It 
would take a year to a year ^nd a half to manufactur^k and inatall the 
new machine). \ ^^'^ 

3. Up to this time he has not been interested in his community or in other 
people; seldom contributed to any charities or worthwhile causes. 

4. However, his recent health problems appeal to bie changing his attitudes 
and it is likely he will become more generous and more willing to help 
others fn the future. 



Welfare Mother 

1. Age 33, her husband recently abandoned her. 

2. Has 10 children, receives welfare. 

3. Is six months pregnant - child may be born normally if she is able to 
use machine, otherwise it will die. 

4. Occasionally uses LSD. 



Minister 

1. Age 65, and other than kidney ailment is in good health. 

2. ^ An inspiring preacher - has brought a countless xxumber of people closer 

to Christ. » ' . 

3. A respected counselor and community leader. 

i 

Psychologist-Wtlter, 

1. A, recognized authority on child'-rearing. 
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2. Has written a best sellingj^bpok on child-rearing and numerous articles 
for magazines. '* 

3. Is currently writing another book for parents on how to get along with 
teenage children. 

4. Works with teenagers and their problems in her private practice. 

5. Is 36 years old and she and her husband have recently adopted a handi- 
capped child. ^ ^i, 

6. She is an atheist. ' " 



Doctor 

1. Age 35, is married and has eight children living at home. 

2. An outstanding heart surgeon, recognized nation-wide, has saved numerous 
lives and if he live^ he could save many more. 

3. Has a drinking problem, as of yet it hasn't interfered with surgery, 
although he has been late getting in to see his patients on a few oc- 
casions because of morning hangovers. 

Professional Football Player 

1. A 23 year old quarterback who has the potential to re-write the record 
books. In another year or so, he could possibly be the finest quarter- 
back in Pro Football. 

2. Is single and a playboy. 

3. Has recently gotten a girl friend pregnant, but refuses to marry her. 

4. Works in the off-season with disadvantage youths. 



ALTERNATIVE ACTIVITY: 

A variation on this activity might be the following story. Have the 
students role play the persons involved and arrive at a decision. 

LIFE OR DEATH 

Ken and Cheryl Bater had been married just four months vAen they 
found out for sure that she was pregnant. Ken picked her up at the 
doctor's office that afternoon, and before the dinner dishes were 
washed they had chosen two names — Claudia for a girl, Todd if it turned 
out to be a boy. Then the teenage newlyweds m^fcde long-term plans as 
they happily faced the responsibilities of parenthood. They opened 
their first savings account. Ken cut his beer budget in half. Cheryl 
began preparing the hoxise. Their lives were now wrapped in anticip^ation 
of that day ill mid-November when the baby would arrive. 

Evei^thlng went well until one October afternoon when Ken*s fore- 
inan called him off the assembly line to the phone. "Just listen,*' 
Cheryl ordered, hex voice edged with tears. "I*m going to the hospital 
in a taxi. I think the baby might be coming early." No, she couldn^t 
be positive. "But, Ken, you*ve got to meet me there," she said. "And 
hurry, please." 
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Todd was bom 90 minutes later-six weeks premature-weighing 
barely four pounds. He was weak, and it was Umuediately obvious that 
he had serious respiratory problems. The doctor could not get him to 
breathe on his own. 

A few years ago Todd would have died at birth But now new 
techniques and equipment have dramatically reversed the odds of survival 
for babies with acute problems. • 

Todd was rushed from the delivery room to the intensive-care nur 
sery and placed in an incubator with an infant respiratop/attached. This 
maSine actually breathes for the baby until, hopefully his own lungs 
can take over the job. 

.The doctor assured the.parents that the child would live but what 
he didn't tell them was that the baby- had suffered lasting brain damage 
as a result of the oxygen deficiency he experienced j.ust after birth. 

The nurses became concerned and their discussion caused some 
alienated discussions. The head nurse could not help but wonder if the 
parents would want the efforts to continue if they knew they might wind 
up with a "half child." 

One nurse, adjusting the guages of the respirator, said that the 
next tLe they took him off the machine she would just leave him off. 

Another nurse insisted that their mission was to save Uves, not 
play God. 

Another insisted the^ machines were forcing them to play God because 
without them Todd would have died six weeks sooner. 

Even the doctor was having trouble with how n^uch should be done 
and fo^ how long to keep the infant alive. What should he do, if and 
when should he stop doing it? 

What of the parents? How much should th% know, what of the ' 
risk !^volved for them both financially, physically, and psychologi.cally. 

Arrive at a decision for this young child. Who should be involved 
in the decision making. 

From "Today's Health," March 197A, 
Article written by Dale Wittner. 

-NOTBTTO THE TEACHER: These activities may also/be used as decd^sion- 
making activities in order for the students to "^Jerstand that^ur^ - 
values Play a tremendous amount of influence in the decisions, we m^e. 
^f the ac Ji-AtllTare used as decision making activities, ask the 
students to take themselves through the decisjon-making steps. 
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A* , Conflict (State this clearly) 

B. * RiskCs) involved in the decision. 

C. Use either subjective or objective evaluation invoking at the 
problem — indicate which you chose to use. 

D. List as many alte;rnatives as you can to solving the problem^state the 
risk involved in each decision. 

E. List the "self -selves" values, attitudes, feelings, etc., that are 
expressed at arriving at the group decision. 

F. State ways that the affect and effect of this decision could be 
cummulative. 

QUESTIONS TO DISCUSS 

1. What would determine if the decision you have made would be Correct for 

a. persons involved in the problem 

b. for the decision makers 

c. for those not directly involved in the decision. 

2. What does working through (role-playing) decision making situations 
do for: 

a. reinforcing decision making skills? 

b. identifying various values of the group? 

c. developing different attitudes toward persons in places of 
leadership that have difficult decisions to make. 

d. examining more carefully difficult decisions that you personally 
face? 
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TITLE: What If? 



EURPOSE: Using the imagination, students will indirectly determine what they 
value. By looking at "what if" situations, students will discover 
what has the most emphasis for them and what they hope the future 
holds for them. 

PROCEDURE 

Initiate discussion on "daydreaming" and what we often imagine our life to be 
like or what we want it to be like. 

Lead group now to the four questions. Read questions to class, reminding 
them they are hypothetical situations, and allow time for written responses 
after each answer. 

As follow up, allow students to volunteer answers after all four questions 
are answered. 

NOTES TO TEACHER 

1) If you could have any wish you desired, what would you ask for? 

2) If you were given a million dollars and had only one month to spend it, 
how would your money be dispersed? 

3) If you could be placed in any career you desire and would be accepted 
by other professionals, what job would-you choose? 

4) If you could do anything with your life for one year, what would you 
choose to be? 




TITLE: Things T Like to Do and a Values and Goals Forced Choice Test 
PURPOSE: To have the students become more aware of their values • 

PROCEDURE 

Students are to do exercies on "What Will Be Number One With You?" 

Number one choices and number twelve choices should be discussed. Bnphasis 
at this time should be put on future goals. 

Then have the student to number from 1-20 on their paper. 

Next say, "will you please make a list of 20 things In life that you have to 
do," When the list is completed, the student is to use the left side of the 
paper to code their list. 



SYMBOL DIRECTIONS 

A/P Put an A for activities done alone 

P Put a P for activities done with people 

$5 Check each activity that cost more than $5 

Pub Check each activity you would be willing to declare 
publicly ^ , 

2 years Check those you^^would have listed 2 ^ears ago 

F Check those your father would list 

M ' Check those your mother vould list 

Date Write approximate date you last did each activity 



WHAT WILL BE NUMBER ONE WITH YOU? 

Number the following values in order of Importance, the most Important value 
being nimiter one, the least Important -being number twelve* 

' the way you live 

the kind of clothes you wear 

' the kind of car you drive 
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the kind of hoiise you live in 



thj^^^nei^hborhood 



your friends* 

the clubs and. organizations you belong to 



your hobbies 



your recreational activities 

the kind of education your children will have 



the atmosphere in which you will work 

the main way you will contribute to the world you live 
in 



VALUES AND GOALS 

Forced Choice Test 

Directions: Circle the number preceding one of the two^ choices in each 

category. You must choose the one number of each pair which 
indicated which you prefer, 

1— to be reasonably sure about the future for myself and my ^family. 
12 — to do things well. 

jf 

3 — to have people think well of me. 

5 — to have as much freedom as possible to do things I want to do. 

11 — to have as many ♦good things as possible. 

12 — to do things well. 

6 — to do new and different things often. 

11 — to have as many good things as possible. 

7 — to have friends. 

10— to have things neat, orderly, and organized. 

— to do new and different things often. 
^~tq create an atmosphere that makes for satisfying family living. 

3 — to have people think well of me. 

9 — to do what is right according to my beliefs. 

8— to create an atmosphere that makes for satisfying family living. 
10 — to have things neat, orderly, and organized. 
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4 — to do things for my family and others. 

11 — to have as many good things as pbssible, 

10 — to have things neat, orderly, and organized. 

12 — to do things well. 

2^-.to have influence with people. 
Mr— ^o have as many good things as possible. 

2 — to do things for my faluily an^ others. 

10 — to l^e things ne^t, orderly,; and organized. 

t 

2 — to have influence with peoplei. 
12 — to do things well, ; 

i 

4 — to do things for my family 'ajid others. 

7 — to have friends, i 

5 — to have as much freedom as piossible to do things I want to do, 

8 — to create an atmosphere that makes for satisfying family living, 

2 — to have influence with people, 

3 — to have people think well of me, 

7 — to have friends, 

8 — to create an atmosphere that makes for satisfying family living, 

5 — to have as much freedom as possible to do things I want to do, 
12 — to do things well. 

3 — to have people think well of me, 

11 — to have as many good things as possible, 

» 6 — to do new and different things often, 

12 — to do tilings well, 

9 — to do what is right according to my beliefs, 
12 — to do things well, 

1 — to be reasonably sure about the future fot myself and my family, 
10 — to have things neat, orderly, and organized. 

3 — to have people think well of me, 

8 — to create an atmosphere that makes for satisfying family living. 

5, — to have as iliuch freedom as possible to do things I want to do, 
6|— to do new and different things often, 

6 — to do new. and different things often, 

10 — to have things neat, orderly, and organized. 
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1 — to be reasonably sure about the future for myself and my family. 

5 — to have as much freedom as possible to do things I want to do. 

3 — to have people think well of me. 

6 — to do new and different things often. 

5 — to have as much freedom as possible to do things I want to do. 

7 — to have friends. 

10 — to have things neat, orderly, and organized. 

11 — to ha!|e as many good things as possible. 

2 — to have influence with people. 

4 — to do things for my family and otfiers. 

8 — to create an atmosphere that makes for satisfying family living. 

9 — to do what is right according to my beliefs. 

2 — to have influence with people. 

10 — to have things neat, orderly, and organized. 

6 — to do new and different things often. 

9 — to do what is right according to my beliefs. 

1 — to be reasonably sure about the future for myself and my family. 
6^^^^ do new and different things often. \ 

3 — to\have people think well of me. 

7— -to have friends. 

7 — to have friends. 

11 — to have as many good things as possible. 

2 — to have influence with people. ^ 

7 — to have friends. 

4 — to do things for my family and others. 

9 — to do what is right according to my beliefs. 

5 — to have as much freedom as possible to do things I want to do. 
11 — to have as many good things as possible. 

1 — to be reasonably sure about the future for myself and my family. 
4 — to do things for my family and others. 

8 — to create an atmosphere that makes for satisfying family living. 
11 — to have as many good things as possible. 

1 — to be reasonably sur^ about the future for myself and my family. 
7 — to ^ave friends. 
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3~to have people think well of me. > 
12 — to do things well. 

1 — to be reasonably sure about the future for myself and my family. 
3 — to have people think well of me. 

5— to have as much freedom as possible to do things I want to do. 
9 — to do what is right according to my beliefs. 

1 — to be reasonably sure about the future for myself and my family. 

3 — to have people think we^l of me. 

4 — to do things for my family and others. 
12— to do things well. 

1 — to be reasonably sure about the future for m3rself and my family. 
9 — to do what i^ right according to my beliefs. 

7 — to have friends. 
12 — to do things well. 

8 — to create an atmosphere that jnakes for satisfying family living, 
12 — to do things well. 

4 — to do things for my family and others. 

5 — to have as much freedom as possible to do things I want to do. 

9 — to do what is right according to ray beliefs. 
11 — to have as many good things as possible. 

1 — to be reasonably sure about the future for rayself and ray family. 

2 — to have influence with people. 



9 — to do what is right according to my beliefs. 
10 — to have things neat, * orderly, and organized. 

6 — to do new and different things often* 

7 — to have friends • 

4- -to do things for my family and others. 
6 — to do new and different things often. 

2 — to have influence with people. 

5 — to have ad much freedom as possible to do things I want to do. 
4 — to no things for ray family and others. 

8 — to \reate an atmosphere that makes for satisfying family living. 

2 — to have influence with people. 

9 — to do what is right according to ray beliefs. 
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l~to be reasonably sure about the future for inyself and my family. 
8~to create an atmosphere that makes for satisfying family living. 

5— to have as much freedom as possible to do things I want to do. 

10 — to have things neat, orderly, and organized. 

7 — to have friends. ' * 

9~to do what is right according to my beliefs. 

1— to be reasonably sure about the future for myself and my family. 

11 — to have as many good things as possible. 

3 — to have people think well of me. 
10 — to'have things neat, orderly, and organized... 

2 — to have influence with people. 

8~to create an atmosphere that makes for satisfying family livi^^-., 

3 — to have people think well of me. ^ 

4 — to do things for my family aild others. 

» 

2 — to have influence with people. 

6 — to do new and different things often. 



Taken from Teaching Topics 
Institute of Life Insurance 

and Health Insurance Institute 
Vol. 19, No. 2, Spring 1970 



DIRECTIONS FOR SCORING THE VALUES TEST 

Count the number of times you circled number one on the Values Test and 
insert the number counted in the blank to the left of statement number 
one below. Do this for each of the items through number twelve. 

Rank the items in the column to the right by assigning number one to the 
item that you circled the most times, number two to the item circled the 
second highest number of times, etc. In case of a tie, give the items . 
all the same rank, but allow a full number count for each item. For 
example, if there is a tie on number three, assign two number threes, 
which take up the three and four spots making five the next rank. 

When you have completed ranking, you may look at the key to the lef t Df 
the ranking and determine the highest to lowest values. Example: if 
number ten is ranked- one, that means your highest value is "Orderliness. 

Be sure to check with the teacher if you have any questions on scoring 
or ranking. 
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No. of Times 
Circled 



Key 

Security 



Freedom 



New 

Experiences 



Wealth 



1. To be reasonably sure 

about the future for n^self 
and ray family. 



Influence 2. 
Recognition 3. 

Helpfulness 4. 



To have Influence with people. 

To have people think well of 
rae. 

To do things for my family and 
others. 

To have as much freedom as 
possible to do the things I 
want to do. 



6. To do new and different things 
often. 



Friendliness 7. 

Family Life 8. 

Religion 9. 

Orderliness 10. 



To have friends. 

To arrange for a family 
atmosphere that raakes for 
satisfying famil^^ living. 

To do what is >tlght according 
to ray beliefs! 

To have things neat, orderly, 
and organized. 



11. To l\ave as many good things 
as possible. 



Workmanship ^ 12. To do things well* 



Rank 
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ATTITUDES AND 



PERSONALITY 



GOAL , 

The student will become 
aware of how attitudes shape 
personality and character. 



You cannot j3xdge a person by what others say about him, 
but you can judge a person by what he says about others. 



TITLE: Group Activity in Attitude Evaluation 

PURPOSE: Attitudes' are easily communicated for .we display our 
attitudes without even saying words. An attitude is infectious and the 
resulting condition can' result, in either a positiye or a negative state. 
Intellectually we state that we believe that persons with positive 
attitudes are winners, and persons with negative attitudes are losers. 
However, our problem is that , our actions are not always consistent 
with what we claim to know. In-order to -make our actions consistent 
with what we believe, then we must develop strategies for enabling us 
to provide practice in developing right attitudes within ourselves and 
those with whpm we work. Others are evaluating us continually by what 
they see and feel we display :ta them in our ^attitudes. 

Attitude is defined as a way of thinking. feeUng. or acting. ,It , 
is also exemplified in others arid an easily observable .trait or 
behavior. Words are not necessarily spoken for the facial expression . or . 
the position of the body can show this feeling, mood. 6r purposed 

procedure: The following group activity is provided to provide rein- 
forcement to attitude development. While groups are -working in various - 
group activities, have some students circulate among the groups and listen 
and keenly observe. , • ■■ • 

This group will attempt to identify as many attitudes as possible in the 
time period. The students are asked to identify at least one displayed • 
attitude in each person. They are to write that attitude jl^P 
paper and pin it to the backs of the student's shirt. Also they are 
asked to indicate in the right comer if the attitude was positive or 
negative. 

Students should be asked to share this activity with the total group 
at the close of the period. Ask the students not to explain their act- 
ivities to Other members pf the class. 



SOME ATTITUM WORDS TO GET YOU STARTED: 



dependent 

enthusiastic 

exuberant 

bored 

a|>athetic 

happy 

loving 

rude 

pouter 

helpful 

irritating 



cautious 
uncertain 
courageous 
noisey 
anxious 
annoyance 
know-it-all 
haughty 
/Ufisure 
dependable 
annoyance 



worried 

excited 

kind 

cross 

vain 

optimistic 

self-conscious 

thoughtless 

attentive 

selfish 

confused 



absorbed 

involved 

uninvolved 

sympathic 

motivated 

unconcerned 

irritable 

angry 

cooperative 

fault-findings 

bossy 



patient 

mqdest 

sarcastic 

self-centered* 

stubborn 

tense 

tired 
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Other Strategies for Developing Attitude Awareness: 

!• Have the students identify both a positive and a negative attitude. 

Write the attitude on a 5'* x 7*' note cards or sheets of paper. Shuffle 
the cards and place them on a path around the ro^om. Allow the students 
to take an attitude walk,^ Those standing on negative attitudes when 
the music stops will be seated. Continue until only one remains 
standing, , 

2. Role play attitudes of clerks and checkers in places of business or 
attitudes. of students in the classroom, 

3. Make attitude card, 3" x 5'', Deal the cards to players in the group. 
Appoint a "boss"of the work situation. Pay bonus (paper money or 
privileges) to those players that turn up positive attitude cards, 

4. Role play situations where attitudes toward authority, to minority 
groups, to government, taxation, homework, extra curricular activities, 
students' feeling, etc, are shown, Identifyi the attitude words as 

are appropriate to the situation. 
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TITLE: Personality Traits 
PDEPOSE 



Each of us have a personality that we think we possess, /and other 
people also have their idea of the kind of personallt^r they think 
we have. Generally, the bet^ we know each other, the more alike 
our personality trait impressions will correlate, and the more posi- 
tive our attitude toward another's personality will be. 



PROCEDURE 



The following activity may be used in a language arts (English) class by haying 
the students identify adjectives that describe people. From the brainstroming 
activity, make a list of adjectives and list them in the center of the paper 
on the left have them check the traits that are "How I See Myself.' Fold these 
checks down and hand the paper to a friend or classmate - have them check on 
the right side "How I See You." Give the papers back and ask the students to 
circle only those personality 'traits that they both see the student having. 
Ask the students to identify some personality trait they are unwilling to 
accept about themselves and wfSh to change. This activity can be used in goal 
:setting activity. (See page «n.«7 ) 

NOTES TO TEACHKR 

Enclosed is another ^personality sheet that allows the student to rat^ their 
personality traits'in low, average, high. Allow the students to circle those 
traits they ate proud that they possess. 



HOW I SEE MYSELF 



HOW I SEE YOD 

Thoughtful 
Energetic 
Outgoing 
Shy 

Hardworking 
Sluggish 

Moody ' 

Cooperative > 

Independent 

Dependent 

Conservative 

Serious 

Sense of Humor 

Talkative 

Good Listener 

Responsible 

Interested In Others 

Leadership 

Scholarship 

Self-Centered 
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TITLE: Ranking Personality Traits 

PURPOSE: Many of us give little thought to the personality we display 

to others. Most of lis possess certain character traits to some 
extent, -but we seldom rate ourselves according to the degree we 
possess these traits. The following activity provides an - 
opportunity for us to rate ourselves from low to high in some 
areas. 

PROCEDURE 

Make a copy of the activity on the following page for each student. As|^ 
them to look closely at^hemselves and rate themselves according to the 
degree of each trait they think they possess. Students shoiild feel free 
to add other traits to the list. Tliis particular activity should be 
followed up by some goal setting activities found on pages 80-89 of this 
booklet. 
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TRAITS 


LOW 


AVERAGE 


r 

HIGH 


Energetic 


A 






Outgoing 








Shy 








Hardworking 








Sluggish 








Moody 








Cooperative 








Independent 








Sense of Humor 


- 


- 


1 


• 

^ Serious 


• 






4 

Enthusiastic 
















Responsible 








Interested in Others 








« 

Leadership 








Scholarship 








Self-Centered 








Generous^ 









TITLE: Who Are You? 

PURPOSE: This exercise calls attention to the many hats we wear in life 
and shows how we often allow ourselves to be defined merely by 
the roles we have been assigned. It also opens up alternatives 
to consider for the criteria by which we judge ourselves. 

PROCEDURE 

The teacher asks for three volunteers. They are asked to leave the room. 
The teacher calls in the first student and simply asks him, "Who are you?" 
When the student answers, the teacher asks again, "Who are you?" (Or,* 
"And in addition, who are you?" or "Who else are you?") This process 
continues until the question has been asked ten times. Then, the teacher 
calls in the second volunteer and repeats the process. 

After the third volunteer has finished, the teacher asks each student in 
the class to write down his own ten answers to the "Who are you?" question. 
(He might say, "If you had only ten words to convey who you are as a person, 
what ten words would you use?") When the students have all finished, the 
teacher calls for five or six volunteers to read their list of words aloiid. 

NOTES TO TEACHER 

,Don*t be embarrassed hy the seeming gamery in the use of the three volunteers. 
Often, fascinating variations appear in how the three different people 
interpret and answer the question. This, in turn, elicits a wider range 
of alternatives from each student when he is asked to list his own ten^ 
answers. 
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TITLE: Chart Behavior 

PURPOSE: Keeping a student behavior record might reveal a pattern. 

Cooperates with others. 
Makes good use of time. 
Neat and orderly. 

Pays attention and follows directions. 
Exercises self control. 
Accents responsibility. 

STRIPS-NAMES AT END I 



1. 


Talking out loud 

* 


2. 


Running in hall 


3. 


Leaving room without permission 


4. 


Interrupting^ 


5. 


Poor Listener 


6. 


Fighting 


7. 


Not following directions 


8. 


Poor Manners 


9. 


Destroying Property 


10. 


Disturbing Others 


11. 


Dishonesty 



NOTE: Living With Children , Patterson and Guilllon. 
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TITLE: Your Perspnality: What Kind of Person Are You? 

PURPOSE: The purpose of this activity is to assist students in recog^i?4ing 
how attitudes and feelings about yourself shape personality and 
character. / 

/ 

PROCEDURE 

Below you will see a double liaJt of sentences that can describe you. Some 
of the statements are positive, some are negative. Please indicate how you 
see yourself most of the time. If for instance you see yourself as KIND 
most of the time, indicate it in the appropriate place. Some statements, 
will have no responses.. 

MOST OF SOME OF 

RATING MYSELF THE TIME THE TIME 



I take my work seriously. 

I am happy-go-lucky. 

I study hard. 

I never study very much. 

I get good grades at school. 

I generally make poor graces. 
I 

I read a lot. 



I do not like to read. 



I am good at aports. 

I am poor at sports. 

I like to be leader of the group. 

I prefer not to be the person who 
decides. 

I don't like for others to tell me what 
to do. 

I generally do what the other members 
of the group suggest. 

44 



88 



RATING MYSELF 



MOST OF 
THE TIME 



SOME OF 
THE TIME 



I am responsible. 

I generally do not do ray homework* 

I am often late to class 

I like to try new things. 

I prefer to do things I am use to 
doing. 

I get angry easily. 

I seldom lose my temper. 

I prefer to be alone. 

I like to be with the group. 

I like to talk. 

I am generally very shy. 

I have many friends. 

I hate the way I look. 

I am basically satisfied with how I 
loojc. 

I am considerate of others. 



I am inconsiderate. 
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TITLE: Recognizing Mechanical Devices 

PURPOSE: The Hundred Dresses by Eleanor Estes allows for recognition of 
mechanical devices of personalities. 

PROCEDURE 

Role playing The Hundred Dresses is followed up with group discussion to 
the transparency "Mechanical Device: Repression." The discussion should 
center around the hierachy selection of urge to repress and urge to surface. 

MECHANICAL DEVICE: 

REPRESSION 
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TITLE: Self-Analysis of Attitudes lind Personalities 



PURPOSE: Individual students and teachers should gain insight into self- 
analysis of individual attitudes and personalities* 



PROCEDURE 



Open-end meetings with the teachers and students seated in a circle* Time 
allotted should be 30 to 45 minutes. The following guidlines may be used. 

A) Blindness - What do you see with your eyes? 

B) "What is the Constitution?" What happens if you do something on your 
own property that is against the law? 



C) "How many think this is a kind class ?'^ 

'« ~ 

D) Friendship - Joanne was new and she felt she had no friends in the 
class. 

E) Mike was topic. Physically over weight and not ^oo clean looking. , 
Mike said he didn^t like the class, because they didn't like him. 

- F) "Why do we go to school?" 1. Work 2. Poverty 3. Welfare 

G) Why do we love? 

H) If you have power to change into an animal, what animal would you 
change into? 

I) What would you do if tomorrow morning you woke up and you were James 
Brown? Who would you like to be if you could wake tomorrow morning 
and be someone else.? 

• . J) "How would you treat the children in this class if you were the teacher?" 

K) "If you woke up tomorrow as a Negro instead of white, what difference 
would it make in your life?" ^ 

. L) "If you woke up tomorrow as a girl instead of a boy, how Vould you be- 
have?" 

M) "Why do we pay taxes?" 

N) "What should we do with children who are in trouble?" 
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0) What would you do if there weren't any t.v. sets? 

P) If you were marooned on an uninhabited island, could you figure out 
way to get off? 

Q) How long should you know someone before you get married? 

NOTE: This activity came from Reality Therapy by Dr. Robert Glasser, 
Harper and Row Publishers, 
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TITLE: What Is Important To Me? 

PURPOSE: To help student rank his values involved in group interaction. 
PROCEDURE 

Suppose you could buy things or qualities about yourself. Let's say you 
had $100 to spend. V?hich pf these qualities and/or things Would you spend 
your money on and buy yourself? Write down the most money you would pay 
for each. 

THE MOST I WOULD PAY FOR THIS IS 

1. To be a goo/ student $ f 

2. To have lo'M of people like me $ 

3. To be good in sports $ 

4. To be good in music $ ^ 



5. To have people stop bothering 
me 

6. To be able to travel all over 
the world 



7. To be an actor or actress ?_ 

8. To be able to read $_ 

9. To be able to do math $ 



10. To be able to be well behaved $ 



11. To be able to talk with my 
parents 

12. To have my teacher like me 

J3. To be invited to join .a club 
or a group 
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14. To have a friend to talk to $ ^ 

15. To be able to never say an un- 
kind word about anyone $ , 



TITLE: Personality Test 

PURPOSE: Students need opportunities to look at theinselves in non- 

threateninfe situations. TJie personality test given in this 
activity should provide opportunities for the students to do 
this. Ask the students to be honest with themselves. Allow 
time for sharing if the students desire, but do not press the^ 
issue. 

PROCEDURE: Make individual copies for students to use. You may wish to 
> use it as a .pre-test, post-test. Use the post-test .after 

^ several activities dealing with attitudes and personality. 



I. I am here because 



II. Fear and Aniety 
1. I am afraid 



2. My greatest fear 

3. I feel tense 

4. I worry 



III. Guilt 

1, I am sorry 



2. I feel guilty 

3. I am ashamed 

4. I think that Hell 



IV» Feelings of Inadequacy and Inferiority 
1. My Father ^ 



2. They are saying 



3. Somebody is trying 

4. I am sorry 
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V* Hostility and Aggression 
1. My thoughts ^ 



2. I am irritated 



3* I fly off the handle 

4. My greatest fear 

5. I worry 



VI. Suspicion and Paranoid Trends 
1. The things that make me mad 



2. Somebody is trying 

3. Sdmebody wants me 



4. My greatest fear is 

5. I worry 



VII. Attitudes toward Sexuality are expressed in many wajs 
1. My sex life ^. 



2. Sexual thoughts 



3. I think that sex 
4* Sex Relations 



> 
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TEST II 
VSelf Image Test'* 
Different Versions 



1. A» Write dovn^as many tiixe statements as possible beginning with 
X am. • * 



I am 



Tell. who you ar-^ in tweixty different ways. 



TITLET Knowing Where You^ Stand 

PURPOSE: The student will publicly explain how he feels about various 
things that are important to his life and future. 

PROCEDURE • " 

The teacher asks for volunteers who would lil:e to be interviewed publicly*' 
The volunteers sit at the teacher's desk or iii a chair in front of the 
room, and the teacher moves 'to the back of the room. and asks the questions 
from there. \ ^ ^ ' 

The first few times, the teacher t^views the ground rules. The teacher may 
ask the student any question abqtkt an^ aspect of his life apd Values. If ^ 
the student answers the question, he must answer honestly. HoweV^r , the 
student has the option ^of passing if he dbes not vi3h to answer one or more 
of the questions which the teacher poses. The student can end the interview 
at any ^ime by simply saying, "Thank you for the interview*" In addition, 
he may, at the completion of the interview ask the teachef; ?ny of the same 
questions that were put to him. 

TO THE TEACHER . i; 

The Public Interview strategy is especially useful at. the beginning of the 
year for helping students get acquainted with each other on a inore personal 
basis. Each interview should usually, be kept rather brief, five to ten 
minutes at the most, unless everyone is really inyolved and wants to hear 
With younger children the interview period* should be even shorter. 



more. 



The teacher can use the interview questions suggested here or make up his 
ova. He may find it helpful to write the questions on a 3 x 5 card. Abov^ 
all, the* teacher must listen to what the student answers and show he is , 
interested. The best questions, in the lo^g run, ar^ Hot the p;rearranged 
ones, but the ones that occur to the teacher , spontaneously as he looks at 
the interviewee and thinks about what he is saying. 

When students are being asked questions in front of thejtlass, they often 
can't remember the questions- you asked them when it /is^helrtt^^ ask 
you questions. It some times "helps to allow the oth^r stu^^^^£s to Tei^i^^ 
the inte^rviewee of the questions you asked. C'Ask h im the one abodt...' ) 

Too many questions back to the teacher may take the focus off the/student 
interviewee. Some teachers set a limit of . three on the number ofi questions 
the student can ask back. Soke teachers not have each studentiask ques- 
tions back. Instead, they sometimes volunteer to be interviewed B^^one of 
the ^students. , -T^ 



4 

. - ■• ■ (. 

OccasialLlly, the teacher may invite other members of the class to answer 
any of the questions the interviewee was as^ed* As the ^teacher becomes 
more adept at conducting the interview, he might suggest that students ^ 
select the topic they would like to be interviewed about* 

Sometimes, iiistead of conducting the interview hijiself , .the teacher may 
select a student to conduct the interview. Care should be taken,^ however, 
to select students who know the ground rules well and are sensitive to and 
considerate of their classmates' feelings. 

SAMPLE INTERVIEW QUESTIONS 
(for general use) 

1. Do you get an allowance? What Kind? Do you have to do anything for 
it? . ' 

2. Does your family do anything together that is fun? 

3. If you could be any age, what age would you like to be? 

4. Did you go on a vacation this year? If you cojuld go anywhere in the 
" world you wanted to next year, where would you go? 

5. As you look a4: the world around you, what is something you sometimes 
wonder about? 

6. Do you like to take long walks? Which place do you like to walks to 
the most? - " , . 

7. About how much money do you plan to spend on Christmas gifts this year 
Is that more or less than last year? 

^ 8. ^Do^you watch TV much? How much? * 

9» How much do you like to give to charities, causes, etc.? ^ 

10. How do you feel about grades in school? 

*11. What do you plan on doing this Thanksgiving? Easter? Christmas? 
Summer vacation? 

12. Have you ever made a choice that surprised everyone? 

How do you deal With unpleasant aspects of your work, or of school? 

14. What are you saving money for? 

15. Do you buy records? What kind? Where do you get the money? 

16. Have you ideas about what you would like to do when you are an adult? 
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'17* .What possibilities for /pur. future have you talked over with your 
■parents? / . 

■ ■ ' ■ ■ \ 

18. What does 'your father .do for a living? ^« 

19. What' are some of your father's interests or hobbies? What does he do 
when he isn't workin^?^^ . . ' \ , 

20. Does your niother work? 

21. What are your mother's inter-ests or hobbies? 

22. How do you spend your ,time after school? 

23. Of all the things you do in your free time, which do you like most? 

24. Which of your'fre'e time activities tio you. like least? 

25. What magazines do you read regularly? 

26; Do you subscribe to any magazines yourself? 

'-27. What are your favorite TV shows?- 

28. Have you seen any movies in the last few months which you liked? 

29. Tell me-.ln a sentence or two abopt a movie you saw and why you liked it? 

30. What are your favorite sports? 

31. ^/hat books have you read that you liked? 

32. Do you work after school or on Saturdays? Where? What are you using 
the money for? 

33. What do you like best about school? 

34. What do you like least about school? 

35. If you could cTiange some part of your educational program, what would 
irbe? 

36. If you were a teacher, how would you teach your classes? 

37. Have you a hobby which takes up a lot of your time? What is it? 

38. How did you get interested in your hobby? 

39. Are your friends interested in the same hobby as you? 
40^- Are some of your friend^ not interested in your .hobby? 
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p. R0.6LEM SOLVING 



G 0 A 1 ^ 
Given classroom 'experiences 
the student will bec-ome aware 
of p]^oblem-solving techniques. 



A pessimist is one who makes difficulties 
cof his opportunities; and optimist is one 
who makes opportunities of his dif ficulties* 



Title : Problem Solving 

Purgose: To help students understand the forces that affect their 
decisions and hence their ability .to solve problem^ 

Procedure : 

Explain to the students that they are going to take a problem and 
make two lists of things which pertain to the problem. The first list 
will be all the things that prevent you from solving the problem. The 
second list will be all the things that you have that will help you to 
solve the problem. Use only one sheet of paper and make your lists in 
columns side by side. 

After having made the two lists, you review each item listed and 
circle the ones that 'are the most important and have the most influence 
on your problem. Then when you have narrowed your lists down to the 
most important items, make a new list showing only the circled items. 

One of the important effects of this technique is that the list 
exposes any discrepancy b^ween a person's actions and his values. ' 
Listing side by side all the known forces preventing a person from acting 
and all the knovn forces encouraging a person to act clearly shows the 
individual what is holding him back from solving his problem. He is more 
apt to try to make his values and actions more congruent. 

The following example illustrates this technique: 



PROBLEM: 


STOPPING SMOKING 


Forces Keeping Me 


Forces Encouraging 


Fxom' Stopping 


Me To Stop 


I enjoy the smell 


I am concerned over 


and taste 


cancer and heart disease 


It makes me more 


It costs too much 


comfortable in a 




new situation 


My parents want me to stop 


It's a social thing 




to offer cigarettes 




and to borrow them 




Etc. 


Etc. 
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Title : Problem Solving 



Purpose : To help students use their own personal strengths and values 
to work out a plan for problem solving. 

Procedure : 

We will look at three types of problem areas students are likely to 
encounter: 

1. intra-personal - when a person is trying to maintain various 
values at equal levels of importance without assigning rank 
order to them. 

2. inter-personal - when another person has different values than 
you^s and a conflict between the two sets of values occurs. 

3. institutional - when institutional values differ from yours 
and a conflict occurs. 

Use your problem solving sheet. (1) Select a problem and write it 
at the top of the page. (2) Next try to identify the goal you wish to 
reach and (3) the barrier which blocks your reaching the goal, (4) your 
value in wanting to reach the goal and solve tjhe problem, (5) the value 
(yours or other persons) which is keeping you from solving the problem. 



Problem 



Goal in Conflict Barrier blocking the Goal 



Goal Value Barrier Value 



Three wa,ys of solving the problem: # 

1. 

2. 

3. 
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1. Most desirable outcome 



2. Most likely outcome 




3. Worst possible outcome 

V 



Solution for which there are strengths to achieve the most desirable 
outcome: 



ERLC 
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Title : Knowing the Difference 

Purpose : To help students identify problems which they may or may not 
be able to do anything about. 

Procedure : 

1. Have students think about a problem that is of particular concern 
to them. * * 

2. Have students write the answers to these questions: 

(a) What exactly is the problem? 

(b) How does it affect you? 

(c) Does it affect other people? If so, who? 

(d) ,What would have to be done to solve the problem? 

(e) What can you dcto'helpi solve the problem? 

(f) Can any person help you with the problem? 

3. Using the answers to the above questions, it should be apparent 
whether the problem can be solved by the individual, or whether it 
is totally beyond his control. 

4. Utilize problem solving check list with all students. 

5. Lastly, provide an example of an unsolvable problem for the purpose 
of helping students deal with them. 

--the imminent death Of a loved one 

--a narrow bridge which must be traveled over everyday 
--having your worst enemy in class with you 

Discussion here should be aimed at making youngsters realize that situations 
do exist which individuals must learn to adapt to.' Ways of adjusting could 
then be discussed. 
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PROBLEM SOLVING (jHECKLIST 
1. The problem should be clearly stated. 



2. Get information about the problem. 

(a) List some people who might be able to provide information 



3. List some alternative ways of dealing with the problem. 

(a) - ^ 

(b) ' 

(c) 



■7-V- 



Determine probable outcomes of each alternative. 

(a) ^ ■ 

(b) 



0 

(c) 



5. Choose a course of action which seems to offer the best chance for 
solving the problem • 
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Title : Better Solutions 

\. 

Purpose ; To have students suggest better solutions to 
' inter-related problems. 

Procedure : Read *'Who»s to Blame?" story to class. Students should be 
asked to rank the four characters from the most blameless 
to th'e least blameless. 

Discuss roles in the story suggesting alternative problem 
solutions for each person. How would each suggested solution 
affect the other people in the story? 

WHO'S Ta BLAME? ' ^ 

There is sl junior high school student who is selling marijuana (pot) 
junior high school kids because he desperately needs money to get the 
transmission fixed on his car. He needs the car to get to his job as a 
^ busboy at the country club. The car he bought, it turns out, had its 
transmission filled with sawdust, which kept it running just long enough 
to go beyond the ten-day guarantee given to him by the used car salesman. 
When confronted, the used car salesman said, ''Look, that's just the way 
• - . we. took the car in. We didn't check it. We, didn't "do anything to it, good 

or bad. Go see the guy who sold it to me." 

The man who sold the car to the used car dealer sold it in a hurry, 
* because he bought a new house in the suburbs and he had to raise the money 
for^the closing costs quickly or his family would have been without a 
roof over their heads. The car he sold was really their second car, and 
he was going to get around to getting the transmission fixed after th^y . , 
moved and got* settled in their new house. But when the closing costs fame 
^ ' • due, he filled the transmission with sawdust and sold the car to the used 

car lot for the wholesale book price. The used car dealer cleaned the car * 
up a bit, and sold it to the high school student at the retail book price, 
making about $85 on the deal. 

The new house buyer said he^wouldn't have done what he did if he 
hadn't been desperate, and he blamed the banker for not telling him" well 
in advance what the closing costs would be. 

The banker said, "Now, if he hadn't been so cheap, he would have hired 
a lawyer who knows all about closing costs, but he wanted to save a few 
. . bucks and do it himself. We handle too many deals here to be able to keep 

' * V up with each individual who comes in for a mortgage. Anyhow, he ought to 
have known that there are always closing costs. But what can you expect 
from those kind :of people? As soon as Blacks begin moving^ into their 
neighborhoods, they rush out here to the suburbs like the plague was after 
them and they don't stop to think about details like closing costs and 
mortgage fees and so on. Well, business is business, and we're in the busi- 
ness of lending money, we're not lawyers for people who'don*t know about 
closing costs. ' 



Title: Solving a Problem as a Group 



Purpose : To -show .students the processes and values involved when a group 
must solve a problem involving its own members. 

Procedure : 

The class will work in groups of 6 or 7. They are to imagine that 
they are a high level government group who must decide who will go to 
the fall-out shelter during an atomic attack. There are 10 people to 
choose from and only 6 places in the shelter. 

The group must consider that these 6 people may be the only ones to 
start the human race all over again. There will be just an half hour to 
decide before the government group must go to its own shelter. Jhey 
should try to make the best- decision they can for the good of hiAnanity. 
They should try net to be swayed by pressure from the others in their 
group . 

Here is all you know about the ten people: 



1. Bookkeeper; 31 years old. 

2. His wife; six months pregnant 

3. Black militant; second year medical student 

4. Famous historian - author; 42 years old 

5. Hollywood starJette; singisr, dancer 

6. Bio-chemist 

7. Minister; 54 years old ^ 

8. Olympic athlete; all sports 

9. College coed 

10. Policeman with gun (they cannot be separated) 

After groups have come to conclusion (half hour limit), lists can be 
compared and discussed. The group problem-solving technique should be 
analyzed. Was it easy to agree? Was a democratic method used? Did some 
people feel pressured by others? Did one or more persons dominate the 
problem-solving session? 
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TITLE: Starting Life Over Again 

PURPOSE: To help students tealize what some of the basic decisions are that 
affect interpersonal relations. 

PROCEDURE 'N. 

Distribute story of Terra to students. The story maybe read and discussei iu 
class or may be role played by a small group. 



TERRA 

In the year 2000, the world ran out of oil and gasoline. All cars, trucks, 
trains, and planes could not mpve. All factories had to close down. Suddenly, 
millions of people all over the world wete without wopk. With no work, they 
earned no money. Soon there were millions of hungry people. They Hegan 
fighting for every scrap of food. Civil wars broke out in every natio'n. 

The U.S. decided to get .a group of students together and take them out of the 
country by ship. The U.S. wanted to save their lives. 

For a while, the ship carrying the students sailed smoothly. But a few weeks 
later, a storm came up. The ship hit a large sandbar. It started to sink. 
The students got into lifeboats. They swam to an island. 

When they got, to the island, the students listened to their transistor radios. 
They learned that their homes had been destroyed. They learned that hunger 
and disease were spreading all over the world i They decided to spend the 
next 10 to 15 years on the island. They named the island Terra . 

The students are the^nly people on Terra. The island is very beautiful. 
There are plenty of coconuts, bananas, and other fresh fruits to eat. There 
are fish in the waters to catch. There is fresh water to drink in the hills. 
The 'average temperature is 80 degrees. 

CAN YOU LIVE ON TERRA? 

Suppose that the students in your class are the young people on Terra. You 
have escaped the hunger, disease, and violence of the world. But you have 
a lot of work to do if you want to survive on Terra* 

Every day brings a new problem. So this game is divided into days. You may 
want to divide your class into groups. ' Then each group can work on a different 
problem. Or, you may want to choose people to act out the parts of the young 
people on Terra. Then youmentire class can, listen and decide how to solve 
the problems. ' ^ 
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Remember, there are no right or wrong answers\ Only^ you can decide the rules 
you will live by on Terra. * . * 

DAY 1 ' * ^ - • . 

LARRY: Now that we are all together, we must choose a leader. We need some^- 
one to make decisions. We need someone to tell us what to do so that we don't 
all die here. 

SAR/^H: But Larry, we know what we have- to do. - We know we all have to work 
together to Jt)uild homes, find food, and everything. -We don't need a leader 
to tell us that,., ' ' 

SAM: We need a leader who can tell each one of us wh$^t our job will be. We 
won*t get anything done without a leader. 

- • 

ALICE; We are all the same here on Terra. We donjt want some people to be 
leaders and some people to be followers. Why .don't we choose a new leader 
every day, or every w6ek? That way, one person wion't get more j)owerful than 
everyone else. - 

SARAH: I still say we don't need a leader at'all. Why don't we just choose 
someone else to be in charge of building homes. Atjd someone else to be in 
charge of building a fire. And someone else to b^ in charge of getting food. 

LARRY: That's no good. I want to be leader. Anyone who wants me to be the 
leader, follow mel ' 

This is a serious problem. Do you need a leader or not? You must diecide^. • 
Make two li%ts. On one list, write down all the reasons you can think of^for 
having a leader. On the other list, write down all the reasons -for not haVing 
a leader. If your class decides you need a leader, then you must decide how 
to choose one. Your class must solve this problem as quickly as they cani 

DAY 2 

There is much work * to do to keep your group together — and to stay alive. For 
axample, some sort of shelter must be built. What other jobs must be done 
during your few months on Terra? Make a list of all the jobs you cSn ^ think of 

DAY 3 

SAM: I am marking off this part of the beach. AThis is my land. 

LARRY: If you' r«/taking part of the beach, I wai|t that hill over there. I 
claim it. It's m^ne. ^ N 

ALICE: Wait a minutel StopI .-We all own this whole island together. Let's 
not divide it up. There isn^t enough good land to give everypne an equal 
share. So some people won't get any land at all..^ That wijl only lead to 
fights and trouble I ' ^ 
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SAM: No. I want my own property. 1 roa^ have kids some day. I want some- 
thing that I will able to pass down to them* I want something I can" call 
mine. Something I can be proud of I ^ ' ^ 

feARAHf But the whole island is yours. Let's all enjoy it together. 

You must decide what to do about the property. Should everyorie own the entire 
^sland together? Should you divide it up? If you do divide it up, some 
people will not get good land. Where will they live? Will they have to work 
, someQnfe else's laivd in exchange for living on it? Will they have to pay rent 
£or ^lani they use?v. You must .decide hov to solve this problem. 

DAY 4 - . . . • 

SARAHr i4min, thos'i orapges you picked look great, Larry. Can,! have one? ^ 
tAJlRY: 1*11 trade you an orange for one of those coconuts you pulled down. 
SARAH: Are you kidding? One coconut is worth at least four 'oranges ^ 
LARRY: I'll give you two oranges for one — no more. ^ 
BOB: Does anyone w^t this rope I made? I'll take 10 coconuts for it. 
SARAH: Ten coconuts? How about five coconuts and these bowls I made? 
BOB: Bowls? I don't want hp^s» I want coconuts. 

LARRY: You know what we need? We need money. It's too hard to trade stuff 
all the time. 

SARAH: Oh, no I I'm glad we don't have to worry about money on Terra. 

BOB: We have to have money, Sarah* If I make a rope, I should be paid for 
it. Then I'd have the money to buy your bowls. 

SAEAEL: . No. We all work for the fun. of it — and because we have to. We don't 
need money as a reward. We will share everything* 

LARJa: I don't agree. Money isn't a reward. It's a way to help us. trade ^ 
ttte things we grow and make. The person who works the hardest should get 
the most money. It's only fair. If we share everything, some people won't 
work, at all. 

SAM: Money only leads to stealing. We don't want rich people and poor people 
on Terra. VJe all want to be the same. 

BEN: That's stupid, Sam. If we^don't have money, people will just steal the 
goods we grow and make. We need money. I won't work unless I get paid for 
it. . - - c ^ 

You must decide what to do about this problem. Should you h^eve money or not? . 
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What problems would you have with money? ^ What problems do you have without 
mdney? If you decide to have money ^ who will get the money? Will everyone 
get the same amount each week? What will you use for monej? You must 
decide. 

DAY 5 • 

Five members of yo\ir group disagree with the decision you made about money. 
They say they will not go along with your decision. You must decide what t-o 
do about them. Should they be punished? Should they be put in prison^ 
Should you just leave them alone? You must decide. - ^ 

DAY 6 * 

ALICE: Someone has been leaving banana peels by the main camp fire. We 
need a law against people who litter. 

BOB: That's right. We don't want pollution on Terra. We need a law against 
littering. 

SAfiAH: Are you crazy? We don't want laws at all. Once you start making 
laws, you can'*t stop. First thing you know, everything is against the law. " 

ALICE :p^e have to have laws. But the problem is, how will we enforce the 
law. ^ybe we need to assign some people to be police. 

BENNY: No. We don't need police.' Not on Terra. If we draw up a list of 
laws, we will all obey them. Those who don't obey the laws will be punished 
by all of us. 

SARAH: Maybe we just need laws about important crimes — like murder or steal- 
ing* Maybe we should just have a few laws against big crimes like those. 

Now you must solve this problepi.* Do you need laws or not? If^so, what laws? 
Who will make the laws? How will you enforce the laws? You must decide. 
After you decide, act out what happens next to the litterers* 

DAY 7 * - 

Ypu have been on Terra for nearly a year. Everything has been golpg smoothly. 

JThen one day, three boats appear. A group of 20 people have come to Terra. 
You gr^t them. ^ . , 

-^"We are going to live on Terra," their leader says. "But we do not wish to 
,live with your group. We want to stay by ourselves. We can live in peace. 
JuSt give us half of the islandi»" ^ 

"No," you say. "We*don*t think there should be two groups on Terra. We 
welcome you. But you must live and work with us. We have worked, hard here. 
We don't want to give away half of our island. Stay with us*" 
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"No,'* their leader; says. "We don't want to be with you. If you do not give 
us half of Terra, we will fight you for it." 

You must solve this problem. Do you give them half of Terra? Do you try to 
talk^them into staying with you? l)o you have a summit meeting — your l^der 
talking to their leader? Or do you go to war to keep them from taking half 
the island? You must decide. Then act out what happens next. 

WHAT THREE THINGS WOULD YOU TAKE WITH YOU TO TERRA? 

You and your classmat^es ate taking a shi'p to an island. On the island, you 
are going to start life over again from scratch. ' 

Your clothes and some food you will need have all betn put onto the ship. 
Each of you is allowed to take THREE other things with you to the island, 

WHAT THREE THINGS WOULD YOU TAKE? They could be anything ! Think hard I 
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Taken from SEARCH , September 1974. Scholastic. SEARCH. 



Title ; Student Problem Checklist , 

Purpose : To help students identify their own problems with 
personal relationships. 

I. I have difficulty making friends. 

2- I do not know of an:/^hing I can do well* 

3. I do not know how to take notes. 

4. I do not get along with my parents. 

5* I have difficulty doing what I know I should be doing. 

6. I do not know how to do math problems. 

7. I have difficulty doing an outline of a chapter. 

8. I am not interested in ^ ray studies. 

> 

9. I do not have any friends of the opposite sex. 

10. I cannot read fast enough to cover all ray assignments. 

II. I have difficulty understanding what I read. 

12. I do not 'feel an education is worth* the effort. 

13. I have trouble studying. 

14. I lack self-conf id^ce. 

15^ I am dissatisfied with ray appearance. 

16. I am. smaller than other people. 
17*.,/Vjram bigger than other people • . 

18. I can^t talk plainly. 

19. ' I have a pain a lot of the time. 
20 • I have something wrong with ae. 
21. I don^t like school. 
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22. I would like to join a club. 

23* I am afraid of failing in school work. 

24. I don.'t like art. 

25. I don't like teachers always telling me what to 

26. I have too much work to do at home. 

27. I have nothing to do or play with at home. 

28. I am afraid of brother or sister. 

29. I wish I could take music lessons. 

30. I wish I had a room of my own. ^ 

31. I am too bashful. 

32. I don't know how to act at parties. 

33 « I am afraid kids don*t like to play with me. 

34. I am never chosen as the leader. 

35. I don't like being talked about. 

36. I am afraid to try new things myself. 

37. I can't forget mistakes iVe made. 

38. I am afraid God will punish me. 

39. I don't have enough time for fun and play. 

40. I wish I wouldn^t lose my tanper. • 

41. I am hungry most of the time. 
A2. I don^t like to eat. 

43. I am not strong ehough. 

44. I am afraid of being too fat. 

45. L am afraid of being too thin. 

46. I ain not doing too in school. 

47. I am not smart enou^. 
48. I don't like teacheirs. 

r 
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:. . GOAL ■ 

Given classroom experiences 
the student (s ) will become 
aware o£ decision -making 
skills-. 

« 

The men who try to do something and fall are infinitely 
t- , b.etter than those who try to do nothing and succeed. 
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cannot learn to 

Decide 
If you make my 

De cisions . 
I cannot. learn things 

By myself , 
If you tell me what 

To be. 
Let me choose -what 
■ ; I must learn. .• 

■ ■ . I ' 
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Title: Decision Making 

Purpose: Given classroom experiences the student(s) will become aware qf ' 
and practice decision making Skills. 

Procedure: Leader will teach steps in decision-making 

1. Recognize the problem or th§ decision to be made 

a. ' Have students identify 5 pf the most important 

♦ decisions they'll ever have to make in their lives. 

v^b. 'Have students list all of the decisions they will have 
to make tomorrow and provide time for sharing some of 
these. 

*2. Gather information about 'the problem 

ai. Leader relates common mistakes in information gathering 

1. Not knowing alternatives 

2. Not knowing .possible outcomes 

3. Mis intejrpre ting importance of data 

4. Collecting irrelevant data 

b. Have atudents refer to a decision in (la) and list ^ 
information needed to make an intelligent decision. 

c. Identify some national or international problems and 
have students discuss or write about what kind of 
information is needed to make good decisions^. 

d. Have students make out '*mock" schedules for the next 
school year and have them discuss t;he kind of information 
needed and ways to gather it. 

3. List the alternatives and possible outcomes 

a. Have students form groups and identify an important 

decision they have to make and identify some alternatives 
and possible outcomes. - 

4. j^bnsider values and goals in decision-making 

a. Have students list the values and goals that were 
^ 'involved in important decisions they have made. 

b. Have students list their values and goals (sefe attached 
sheets) . 
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5. Reach a decision and act on it 



a. Give students opportunity tq make some decisions 
utilizing entire decision-making process. 

b. Give students open ended statements to wprk on: 
I (would, would not) cheat on a test because 

I (would, would not) smoke pot because 



'c. Have students' attempt to'reach decision on a personal 
problem or concern. 

d. Use "The Free Choice Game," strategy- #52 in Simon's 
" Value Clarification. 



MY VALUES 



I. My Five ma jot values 



1. 

2., 
3. 



5. 



II. Values that have little importance to me 



1. 

2- I 
3.^ 



"ill. Career Values (Rank according, to your preference) 



High Salary 

Contribution to others 

Job'satisfaction..('happiness) 

Lots of vacation time 

Opportunity for Travel ^ 

Job security 

High prestige job (receive public acclaim) 
Adventurous job (sometimes dangerous) 



IV. Family life values (check personal preference) 



Bachelorhood 

Marriage with no children 
Marriage with children 
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Title : Decision Making 



Purpose : To force the student into, a situation where he has to make a 
^decision immediately. Show value of weighing matters when 
the problem arises rather than always postponing the matter 
until one can **sleep on it" of allow it tq linger on until 
the problem is greater. 

Procedure : . ^ * 

1. Teacher identifies sample decijsion and defines it. ^ 

. 2. Discuss importance of breaking down a problem and write down 
all possible courses oi action inclqding those courses that 
may not be desirable. 

3. Explain "alternatives"--'Xerms and possible choices that affect, 
decision. 

4. Use of sample worksheet to make the decision — making process- 
more visible: 

: ^a) decision (b) alternatives (c) outcomes 

Notes to the Teacher: 

5. Allow the students to write* some problems that they must 
make a decision on sometime in the near ^future. 

DECISION MAKING WORKSHEET / 
Decision to be made: . 



ALTERNATIVES : ^ OUTCOMES : 



Decision: 
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Title : How Would You React ? / 

Purpose : People are often unsure. of their wapts. It is hoped that 
this exercise 'will guide students to what they want. 
Freedom of choice and power of self-determination should 



bfe stressed. 



Procedure : 1. Discuss distinction between decision an<f outcome. 

•2. Discuss examples of constant decisions which faCe us: 
, ^ "What time to get tip; whether to sleep 10 minutes longer; 

pay attention in class or ignolre surroundings." 

3. Use of sample worlcsheet of concerns which could face 
students . 

r 

i 

4. Help students to see difference between a decision 
freely 'made and one made under coercion. 



1. How would you react to a choice between a new^car and your first 
year of college? 

2. How would you react to pressure from friends who encourage booze 
and drugs? 

3. How would you react to your parents who just gave you a choice 
between late hours and moving out of the house? / . 

y • I 

4. How would you react to a grade you consider unfair froip a teacher? ^ 

5. How would you react to being charged with a crime of which you 
are dnnocent? 

6. How would you react to a chance to assume a good salaried job if 
it meant quitting school? 




Title : Decision-Making- -Homework 

Purpose : To help the studeivf(s) consider the consequences of a 
decision before making the actual decision . The goal 
is to encourkge the student (s) to think ahead about 
possible consequences that will jresult from a particular 
decision. 

Procedures : 1. Find a student not working on his assignment and 
ask him why he has decided not to work. 

2. Ask the student to write down what he thinks might 
result from his negative decision. 

3. Now ask him if he thinks his decision is a wise 

* one., since it places him in an unhappy situation. 

Notes to the Teacher : 

This activity will work best in a one-on-one situation. 
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Title : Either-or Forced Choice 

Purpos'e : The purpose of this exercise is to give students some practice 

in making decisions. It is important to recagnize that making ^ 
a decision involves making a choice between competing alternatives. 
These choices require students to examine their feelings and 
their self-concepts and values. ^ 

Procedure: The teacher asks students to move the desks to tliat there 
' is a wide path from one side of the room »to the other. 

Then, the teacher asks am either-or question, like: 

»mich do you identify with more, ^ Volkswageiuor a Cadillac?**- 
^ By pointing or by actually posting the choice words on the 

two sides of the room, he indicates that those who identify 
' more with Volkswagens are to go to the one side and those 

who identify more with Ca3illacs are to go to the other. 

Each student then finds a partner on the side iie has chosen 

and discusses with him the .reasons for his choice. Discussion 

should be limited to two minutest 

* ' 

Everyone returns to the center of the room. Then the teacher 
gives another either-or forced choice, and the students again 
choose between Jlie two alternatives by movirfg to the appropriate 
side of the room. 

* This may be repeated with five or six questions. The students 

should be instructed to find a new partner each time. 

SAMPLE EITHER-OR CHOICES i 



Are you 



1. More of a, saver or a spender? 

2. More like New York City or Colorado? 

3. More of a loner or a grouper? 

4. More like a >rbse or ^ daisy? 

5. More like breakfast or dinner? 

6. More like -sUmmer or winter? 

7. More a leader or a follower? 



Notes to the Teacher : Encourage the students to suggest additional 

either-or pairs for further discussion. 

4? 



Simon, Sidney B., Values Clarification , Hart Publishing Co., Inc», 
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Titlef Alternative Action Search 



Purpose : This strategy enables students to consider alternatives for 

action in various specific situations. The goal is to encourage 
students to bring their everyday actions more consistently 
ir^o^armony with their feelings and'beliefs.. 

Procedure: ' ^ « 

The teacher may introduce this activity by initiating a discussion about 
things that we did that we later regretted. Then *the students are presented 
with a specific situation or vignette (see examples below) which calls for 
some proposed action. The teacher then asks, '*Now, giv^n all yqur beliefs, 
feelings and values related to this vignette, ideally, what would you want 
to do in this situation?*' 

Each student, individually, is to write out briefly what he would do in 
''the given situation. Then the students break up into groups of three or 
foui* €o discuss their proposals and try to decide which of their solutions 
would be the most desirable. They may not necessarily end up in agreement, 
but they should try* After ten or fifteen minutes, the discussion can 
move to the whole class. 

Notes to the Teacher: 

The Alternative Action Search is an excellent activity for simulation. 
Members of the small group can enact the situation as described, and try 
out the proposed solutions to see the possible consequences^ 

Students and teachers can sug-^gest situational dilemmas from their own lives 
as examples for the Alternative Action. Search. 

SAMPLE VIGNETTES: 

1. You are walking behind someone. You see him take out a cigarette pack; 
withdraw the last cigarette; put the cigarette in his mouth;, crumple the 
package and nonchalantly toss it over his shoulder onto the Sidewalk. . You 
are- twenty-five feet behind him. Ideally, what would you do? 

2. You have forgotten your. last two dentist's appointments. The dentist 

was furious the last time'. You have an appointment today. YoCt look up and 

sefe it is exactly 2 P.M., which is when you're supposed to be there. It is 

a 20-minute walk to his office and there are no buses. What would you do?-, 

» ' " ... 

3. You're driving on a two- lane road behind another car. You notice that 
one of his wheels is wobbling more and more. '.It looks as* if the nuts are * 
coming off, one by one. There's no way to pass him, because cars are 
comiug in the other direction jin a steady stream. What would you do? 
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4. You* re at a job interview, your prospective future bdss wants to 
take you to lunch. At lunch you drop a plate of spaghetti on his new 
suit. What would you do? 

5. You'i^ taking z really lousy course at the University, You re not 
doing well in the 'course. On the day of the final exam, someone offers 
to sell you a copy of what he claims is the final for only $5.00. What 
would you do? ' , 

_in town and^^ou tak^ youx XJtjMLo what i s supp osed ^t o be 



the best garage in town.. You tell him you need points and plugs, and 
you ask routinely if he would save the old plugs and points so you can 
see them. He says, **What*s the matter, don't you trust me?** What 
would you do? 

7. Xou have been late to work three times in the last month'. You have 
to be at work in ten minutes and your tire goes flat. What would you do? 

8^ You are new on a job and you feel responsibilities are being pushed 
on you ju5t because your new* What would you do? 
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Title : Career , Decisions 



Purpose : The student will formulate a process for making decisions • 
and ^et realistic goals in the areas of self-awareness, career 
awareness, and ^cpnomic awareness. 

uie student will identify and practice setting short-term . " 
goals, differentiating between the realistic and unrealistic 
goals by selecting courses for hypothetical persons and then 
for himself for the following year. 

• 

_Procednre! . 

1. Given the course descriptions for grades 8-12 and teacher- 
counselor devised worksheets, the student will select courses 
for each respective grade for the following: 

V 1. Professional worker (doctor, lawyer," teacher, etc.) 

\ 2. Skilled worker, (plumber, electriciatn, secretary, etc.) 
\ 3, Semi-skilled worker (waitress, machine operator, etc.) 

2. ^iven a hypothetical decision-making situation depicting a 
career decision, the student will determine whether or not the 

decis:j.on of the main character was realistic or unrealistic. 

3. Students will tour 8th grade elective classes and/or be given" 
presentations by teachers of such classes. 

4. Teacher and counselors will assist students in njaking meaningful 
and tentative (or actual) 8th grade course selections and 
tentative &th grade course selections. 

IT f 

Notes to the Teacher: 

Obtain course descriptions from* your school counselor. With the 
assistance of the school counselors, you may wish to devise a worksheet 
showing the required courses for each grade, the options, and the number 
of possible electives at each level--BUT keep li simple . 

\ 
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Title : Role-Playing Situation 



Purpose : Students need vicarious experiences in decision-making 
that will enable them to learn the skills in decision 
making. Providing situations that enable students to practice 
decision making can be an exciting change to classroom routine. 

Procedure: Duplicate the following situation and allow the students to. 

work through the steps in decision, making. Allow the students 
to discuss their "decisions.*^ Students may also write 
situations for other students to work with. 



SITUATION ^1: You have just been involved in an airplane crash in 
which you are the only survivor. The accident has left you stranded on 
a small level spot high on a mountain. There is no possible way you 
can leave the spot without a very good chance of death, and there is no 
radio with which to call for help. Your only chance of recovery is to 
build a fire and wait for. a rescue airplane to spot your position. 

tour immediate problem is food: While there is adequate clothing 
and shelter from the remainder of the aircraft, no food supplies have 
survived the crash. Furthermore, there is no food supply available on 
the spot on which you find yourself imprisoned. 

Besides yourself, there were two other passengers on the plane and 
the pilot. You'are not personally acquainted with any of the others, 
all of whom are dead, ^ 

After a careful study of the situation, you come to the conclusion 
that you will probably starve to death some time before you will be 
rescued. You have only two alternatives — death by starvation, or 
cannibalism. 

MAKING THE DECISION: ' 

In making a well-thought out decision, some logical method of procedure 
must be worked oiit. The following steps are an example of such a method: 

1. DEFINETHE DECISION (or problem) 

2. DETERMINE YOUR VALUES (what you valuq more in the problem or decision) 

3. EXAMINE THE INFORMATION (and seek new information if possible) 

4. ASSESS THE RISKS AND COSTS (in choosing each alternative that is 
available) 

5. DEVELOP A PLA>J OR STRATEGY 

6. MAKE A DECISION 
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^GOAL 

The student will become 
aware of "his/her soals 
and of ^oal "setting 
criteria. ' . 



A vise man thinks ahead; , 
a fool doesn't 

an eveii brags about it. 
" Proverbs 13:16 

It 



TITLE: Guidelines for Goal-Setting* 

PURPOSE: Once a person has decided where he is, who he is, and where he wa^ts 
to go, he has identified what success means to him. Now he needs to 
f learn how to establish goals to carry him along the road to success. 

PROCEDURE , , ' 

One of the valid criticisms of psychological and educational behavior-modif i- 
^ cation theories has been that the professionals have used them to try to ma- 
nipulate people. They decide what others would do and then il«vise ways for 
them to get into action. The intent of our Motivation Management Program is 
to help people decide for themselves what they want to do and then devise 
their gwn systematic procedures for achievement.^ 

Thus, learning. how, to establish goals is at the root of our system of moti- 
vation. It is important that one observe' the following guidlines. A goal 
must be: 

CONCEIVABLE- ^ , " , ' 

You must be able to conceptualize the goal so that it is understandable and . 
then be able ta identify clearly what the first step or two should be. 

BELIEVABLE 

In addition to being consistent with your personal value system, you must 
believe you can readfi the goal. This goes back to the need to have a positive, 
affirmative feeling about one's self . . . bear in mind that few people can 
believe a goal that they ha-^e never seen achieved by someone else. This "has 
serious implications for setting in cultutally-deprived areas. 

ACHIEVABLE 

The goals you set must be accomplishable with your given strengtjis and abilities 
For example, if you were a rather obe&e forty-five year old man, it would be 
foolish for you to set the goal of running the four-minute mile in the next 
six months. That simply would not be achievable. 





*Adopted from CHOOSE SUCCESS: HOW TO SET AND ACHIEVE ALL YOU GOALS by Dr. 
Billy B. Sharp with Claire Cox. New York: Hawthorn Books, 1970. 

80 



127 ' 



CONTROLLABLE 

If your goal includes the involvement of anyone else, you should first obtain 
the permission of the other person or persons to be involved ... or, the 
goal may be stated as an invitation. For example, if one's goal were to take 
his girl to a movie on Saturday night, the goal vould not be acceptable as 
stated because it involved the pos^itility that she might turn him down. 
However, if he said his goal were merely to invite the girl to the movie, it 
would be acceptable. 

MEASURABLE , - ' ^ 

Your goal must be stated so that it is measurable in time and quantity. For 
example, suppose your goal were to work on your term paper this week. You 
would specify your goal by saying, "I am going to write twenty pages by 3:00 p.m. 
next Monday.", That way the^goal can be measured. When Monday comes, you 
know whether you have done it. 

DESIRABLE 

Your goal should be something you really want to do. Whatever your ambition, 
it should be one that you want to fulfill, rather than something you feel you 
should da. We are well aware that there are many things in life a person has 
to do, but if he is to be highly motivated, he must commit a substantial per- 
centage of his 'time to doing^ things he wants to do. In other words, there 
shoul^i be a balance in life, but the **want" factor in our program is vital to 
changing one's st^le of living. 

STATED WITH NO ALTERATIVE ^ 

You should set one goal at a time. Our research has shown that if a person 
says he wants to do one thing or another . . giving himself an alternative . 
he seldom gets beyond the "or^" He does neither. Tliis does not, imply inflexi- 
bility. Flexilility in action implies -an ability to be able to make a judge- 
ment that somp action you are involved in is either inappropriate, unnecessary, 
or the result of a bad decision. Even though you may set out for one goal, 
you qan stop at any point and drop it for a new one. . But when you change, 
you again state your goal without an alternative. 

GROWTH FACILITATING 

Your goal should never be destructive to yourself, to others, or to society. 
A student recently set a goal to break off fourteen car antennas before 9:00 
a.m. the next morning. The goal was certainly believable, achievable, Tneasur- 
ab'le apd so forth. Obviously, the group cannot support such a goal. If a ^ 
member is seeking potentially destructive goals, the group should make an 
effort to encourage him to reconsider. 
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TITLE: Goal Setting Contract 



PURPOSE: This activity will give student an opportunity to write up a con- 



1. Have each student determine a long range goal (not to exceed school term) 
as well as a short term one (one to two weeks). 

2. Ask students to make out a contract relating to ^ch of the goals. 

3. Have the students sign and date the contract. In addition, it is signed 
by a pre~determined contract holder, a friend who shall witness the 
resolution and who will serve to encourag^the document signer to honor 
his commitment. \, 



4. As an added incentive, plan some type of appropriate celebration that 
might be planned upon contract fulfillment. 




PROCEDURE 
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GOAL SETTING CONTRACT 
(Short Term Goal> 



I, 



resolve to achieve the following 



your signature 7- 
short term goal (achievable within one or two weeks): 



By 



dup date 



ill have fulfilled this contract. 



I. 



contract holder 



resolution on . 

today's date 
as to contract fulfillment. 



hereby witness the above 
and upon due date w-ill cerify 



Contract was fulfilled 



Contract was n6t fulfilled 



Date 



your sxgnature 



contract holder 
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' GOAL SETTING CONTRACT 
(Long Term Goal) 

' • resolve to achieve the following 

long term goal (achievable, during the school year): 



I will have fulfilled this contract. 

due date 



^ • hereby witness 'the above 

resolution on - ' •- arid upon due date will certify 

today's date 
as to contract fulfillment. 



Contract was fulfilled 

Contract was not fulfilled 



Dat e 

your signature 



contract holder. 
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1. My major Goals in Life; 

1. - 

2. 

3. . • 



2. My Plans for Achieving these Goals; 
' 1. , 



3. Things I am doing right now to realize these goals; 

1. '. 

2. 

3. 



4. Things I am going to improve on in order to be better able to realize my 
goals: , 



6. I need more information on: 
1. ■ 
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.TITLE: Goal Setting - Evaluation of Actions 

PURPOSE: The evaluation is to help in creating an environment in the class- 
room that causes a personal growth in individual students. 

PROCEDURE 

The following is a suggested format for self evaluation: 

THIS WAS THE WEEK THAT WAS 

1. The best thing about this class this week was^ ] . 

2. The worse thing about this class was . 



3. Check how you feel about your work and your behavior this week. 

Pretty Good Tried Hard Didn't Try 

A. Reading ^ 

B. Composition 

C. Class Participation 

D. Class Behavior . 

4. Most of the time I treat others ^'students in a way that made them feel: 

Good - Angry Afraid 

5« My teacher behaved in a way that made me feel: 

Important * Angry * Happy Stupid Afraid Smart 

6. If the week were to start all over again, here are things I would want 
to do better: 

A. 

B. 

C. . 

7. Hext week I think I will: 
A. 

B. , 

C. ^ ^ 
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Second Procedure - A second approach to evaluating students ' actions . — 

HOW DO I FEEL ABOUT ... 

1. I like most of the 'kids in my class. 

2. Most of the boys and girls in this clasl are good to me. 

3. Most of the time I am a helpful student. 
A. I like to boss other kids around. 

5. Sometimes I behave like a bully. 

d. Sometimes I like to do things that will make the entire class laugh. 

7. I am pretty quiet. 

8. When someone needs help, I try to help them. 

9. When someone gets in trouble or can't do very well, I usually laugh at 
them. 

10. I like to say nice things to people in the class. 
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C; 0 M M U N I C A T I 0 



GOAL • • . 

Given' classroom experiences 
the student(s). will become 
aware of the Importance of . 
communi cation skills. 



When I want to speak, Jet me first think; Is it true? 

Is it Jcind? Is it necessary? If not> let it be l,eft unsaid. 
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Title : I6e-breaking Comijiunications ' \/ " 

Purpose : The purpose of this exercise is to help the students become 
comfortable with a new group, aew^teacher and possibly a new 
;5chool building. It also h^lps the tcach'er get to kr\bw his 
students e.^rly in the term. «r' ^ ' ' • 

Procedure : \ * ' . 

. Split the students into two groups where the ma^orit)^ of the students 
in one*group do not know the majority of students in the other group. 
Instruct the students to cAoose a part;rifer -that they have not previously^ 
known from the other group; Af,ter all students are paired off, hav^ them 
talk to -each other for five, minutes in order to get acqua^inted. ' Then 
have each person introduce his partner to the Whole c.lass based .on what 
he cdn remember from his .Initial conversation with this ps^rtner. The 
other partner then repeats this procedure. Go around the room until 
all students have ha^ their turn at iirtroducing and being introduced.. 

Notes to the' ^ lFeacKer :^^ It will be helpful 'ta list on the chalk board 

' • some recommended questionsr to answer in getting 

\ ^ ' " acquainted with a stranger'. Such things as, 

"What's your name?^*, "How old are you?", , ^ . 

"How^many are in your family?", "What are your' 
hobbies?" ' . \ ^ 

Younger students will ne0d more help and encourage- 
, " . ment, butvwiLl benefit from and enjoy- this exercise 



Title ; How Did You Say It? 

Purpose ; To discuss and. evaluate communication forms-- . 

(1) words (2) silence (3) facial expression - 
(4) gestures (5) attitudes 

Procedure : 

1. Communicate a thought with words and then ask class to present 
the same idea without speaking. 

2. Illustrate common gestures (eyes, hands, stance, etc.)- 

3. Communication skills game— have two students pair off and intrq|uce 
themselves; bring in two other members to the group and allow * 

• students to introduce themselves. Have^cne of the foi^r introduce 
his three new acquaintances to the class- by telling what they told 
vocally about t^iemselves and the type of impression they also 
commtmicated. 

4.. Discuss how attitudes are often inherited from parents or from 
peers • 

5. Discuss how most private thoughts are very evident on our face. 
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Title: Looking at Life*s Successes 

Purpose: To assist each person in learning to realize that in every 

person there are certain things that he/she feels are successes, 
and to learn to identify the success patterns in his/her life. 

Procedure: this experience we ask the students to divide their life 
in^o 3 to 5 year segments starting from the present day and 
'* goin!^ back as far as you can remember. This does not have 
to be in exact segments. For each of these segments vnrite 
down as many successes *as you can remember. If we were 
. to ask them to list the failures, they could probably 

fill the pages, but dwelling on successes is more difficult. 
Approximately 72Z of our daily, input is negative. A child 
hears approximately 200 negative statements a day, from 
family, friends, teachers, newspapers, and television? We' 
need to encourage students in realizing that they have 
all had some successes, in their lives. ^ 

i 

You may have the group to brain-storm on different areas 
in which people can have success and write these areas on 
the board. Some possible success areas are family, education 
s por ts , community , religion , j ob . 

After the group has had time to list their successes, 
draw names from the group and have them share with 
the others. 



Notes to the Teacher: 

Below are some patterns that may emerge from group evaluation of the 
successes listed by the students. 

EXTERNAL VALIDATION: Relies on perso^, institutions outside of self. 

INTERNAL VALIDATION. Relies on internal frame of reference. 

FAILURE AS A SPRING BOARD ZO SUCCESS 

SELF-WILLING 

CONFLICT 

COMPETITION 

SELF-DISCIPLINE 

90, ■ ' 



138 



> 



Title : A Personality Box - A Speech Exercise 

Purpose : The purpose of this exercise is to help the teacher and the 

students become more aware of one- another's likes and interests*. 

Procedure : The students are assigned a project for the next day. This 
is a good beginning speech exercise. They are each to go 
\ hoipe and find a box (shoe box, cardboard box, etc.)- They 

are to wrap the box 'to reflect their personality. Inside 
the box they are to put things from their room that will 
tell something about them. As each item is brought from 
the box on speech day, they are to tell us why they chose 
this item to show us. Even the cover is to" be explained 
as to how it reflects on their personality. 

(Option) Teacher may also bring a box and go first to 
share something of herself/himself. 
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Title : Non-verbal co^nmuni/ration 

Purpose : The purpose of this exercise is to show students that there 

are ways of communicating that do not involve any spoken words 
In this case we are going to concentrate on learning about how 
a person feels based on his actions and appearance. 

Procedure : 

Ask for a volunteer t9 demonstrate a certain 'feeling. Such feelings 
as "happy/' "sad/* "angry," "shy," "having a cold," "being frightened" 
and any others you care to add are appropriate. Have the volunteer 
choose one of these and do not let anybody know which one he/she has 
chosen. Give him/her a minute or so out in the. hall to decide on how 
he/she is going to "act" to convey the appropriate feeling. Then have 
the volunteercenter the room and take his/her seat while the rest of 
the class observes this. 

After the "acting" is over, have other students try to guess how the 
volunteer is acting with regard to the way he is feeling. When the 
correct answer is given, switch to a discussion on how you behave toward 
a person who felt that way. 

(Notes to the Teacher) Stress how important it can be to understand 

how another person feels and act appropriately.- 
Point out that this can be very helpful in 
learning how to get along with others especially 
parents, teachers, bosses and friends. 
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Title : Observations and Decisions 

Purpose : The purpose of this composition and speech effort is to help 
the student become aware that what he is--he is becoming. 

Procedure: ' ' 



Tell the student--Look around you, at that boy; now at that girl. 
How well do you know that person? From what you really know of their 
, character, what do you think they will be like years from now? 

The date is twenty-five years from today. You have just seen a 
former classmate, the first time since your high school days. You 
knew that person fairly well then; they made a distinct impression 
on you. You could have almost predicted what they would be like at 
thi^^stage in life, and you would not have been far from knowing the 
truth. 



For Cotaposition: 



Without naming the person, tell us aboiit his/her 
life now — the life you* could have foretold for 
your classmates. Read, paper aloud. 
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Title: Who Are You? 



Purpose : To consider different ways by which students may judge 
themselves. 



Procedures; 

Teachers ask for volunteers--u'sually three. The volunteers leave 
the room. Each volunteer comes in separately and is asked by the 
teacher, "Who are you?". Then, who else are you? Each person is asked 
the question ten times. 

After all volunteers have been questioned*^ each student in the 
class may be asked to write down his own ten answers to the "Who are 
You" questions. 

Volunteers may be asked to read their answers aloud to the class. 




o 
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Title: All About Me 



Purpose : To provide students with an opportunity to think, make 
statements, about their lives in a systematic, on-going 
way. 

Procedure : 

Teacher has students write a story in theirnotebooks every other 
day. Stories may be titled: 

1. Who am I? 

2. Vflio takes care of Me? 

3. I am proud 

4. Someday I want to be 

5. My funniest experience is ^ 

6. If I could change the world 

7. My friend 



Students may read their stories aloud to class. They may add to them, 
change them or organize them into an autobiography. 
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Title : How's Your Self-Image? 

Purpose : To improve the image one has of himself by a thorough 
evaluation of his qualities as he sees himself ^nd as 
others see him. 



Procedure : 

1. Class discussion on how open or closed we often are with 
our feelings. Discuss the importance oF secrets and 
maintaining private thoughts in our lives. Discuss how 
thoughts which once we considered very intimate, are now 
known by casual acquaintances, but yet, there are still 
some private thoughts we cling to. 

2. Draw a set of 5 squares and designate each^^s one of the 
following: self, intimates, friends, acquaintances or * 
strangers. Allow the students to put 2-3 comments in each 
square which they reserve for themselves or others. 

3. Allow -each student to complete the attached sheet. Each 
sheet should hold a photograph of that person. The idea 
of this project is to improve one's self-image. 
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BUILD YOURSELF UP! 



IMAGE 

Why do you like this photograph of 
yourself? 



BODY 



Describe something that you like about your physical self. 



ABILITIES AND TALENTS 

Describe something you do relatively well and that you enjoy doing. 



PERSONAL QUALITIES 

Describe, some of your positive personality characteristics and attributes. 



ASPIRATIONS 



Describe some of your goals, ideals, or aspirations about which you feel good 
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PERSONAL HABITS 



GOAL 

The student(&) ^wi 1 I beoome 
' aware o-P his/her habits 
and. make necessary changes 
to Improve themselvf^s.. 



were we to take as mudh pains to be what-Ve ought, da 
■ ..to disguise what we are, we kght, appear likg ourselve.s withr 
* out. the trouble of. anjr disguise at/ all, ... 



C'-' ^ 



Title : Rfecognition o£ Habits 

Purpose : To identify good and bad habits of individuals and to show 
• how our personal habits, "which we take for granted, can be 
very annoying to others. 

Procedure : 

(1) Mention habits you like and dislike in others. 

(2) Mention habits you like and dislike in yourself. 

/ 

(3) Make collages and posters illustrating habits of 

ind i V idua 1 s . v,.,,^^ 

(4) Discuss attempts of correcting or improving our habits. 

(5) Do skit of bad/ good habits in individual. 

(6) Discuss why some habits are unacceptable. 
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Title : Whiph Is the Real Me? 

Purpose : To allow the individual to analyze and compare his 
sel£-conce]^t with friends, family, or others. 

Procedure : ^ 

(1) To list characteristics which he sees within himself, 

(2) Have someone else to list characteristics seen in the 
individual. . 

(3) Form small ^^group (2-4) for discussion of individual traits, 



4 



IFEEL 
lAM.. 



MYJRIENDS 

THINK 

lAM... 



MY MOTHER 

THINKS 

lAM... 



MY FATHER 

THINKS 

lAM... 



WHICH IS THE REAL ME? 




SELF IMAGE 




SELF IMA6E 











\ V/\> . 









SELF IMAGE 
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Title : Improvement of a Daily Habit 

Purpose : To provide experiences'; for stud'ent that would help them 
change a bad habit into a good habit and to develop a 
hew habit which would improve the individual. ^ 



Procedure : ^ , ♦ ' . ' , 

\ (1) Have the students to identify a habit they wish to change 
(or several habits), then chart their behavior for k week. 

(2) Have each student to choose a target. Example-^To go to* 
each, class with. ali necessary materials or to make a chart 
• to keep a daily record. 



Notes to the Teacher: 



M 



Th 



■i 







































































1. 

2. 
3.' 
4. 
5. 
6. 
7. 
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Title ; Personal Habits Checklist 

Purpose : To make students aware of personal habits 

Procedure : Tdl check each of the statements according to their 
occurance. (See nejct page) 

\ 
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PERSONAL HABITS CHECKLIST 







ALWAYS 


USUALLY 


NEVER 


- 


1. I take a bath or shower 
several times a week 












\ 

* 2. I give special attention to 
cleanliness by using a deo- 
dorant and bxxishing my teeth daily ^ 










r 
( 


3. I set aside a portion of ray day 
outside of school for studying 
or reading 












4. I try to listen when others 

talk without interrupting I 






• 


















5. I try to have m\ iiiterest xii 
others and what they are doing 












6. I try to have a pleasant smile 
on my face most of the time 












7. F am interested in the welfare 
and safety of others 












8. 1 try to practice common 
courtesies 












9. I Jceep my clothes clean 
and neat 












10. I try to keep my weight under 
control and eat a balanced 
diet daily 












11. I am generally friendly 












12. I try to say positive things 












13. I feel I am an hon&st person 




• 




• 




14. I feel comfortable with my 
•4 family and can talk with them 












15. I can accept responsibility 












16. I am on time to classes 












17. I am willing to help others 
when they need help 






\ 






18. I generally have my class 
work in on time 
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Title : Negative versus Positive 

Purpose : To allow the student to view himself and to see if his peers 
accept his decisions. 

Procedure : 

1, Have a scale available large enough for all to see with 
a rating 1-5, 

2, Each student is to rate himself individually, 

3, Teacher is to call out a set of attributes for the student 
^to rate himself, ^ 

4, Volunteers may reveal their ratings to the groups. 
5^ The groups may agree or disagree with the rating, 

6, If someone disagrees, he is to be encouraged to state why. 

Note to the Teacher : 

The teacher may use an overhead projector to present the scale 
and/or attributes. 

Suggestions for positive and negative attributes, (see next page) 
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POSITIVE ATTRIBUTES ^ NEGATIVE ATTRIBUTES 



1. 


Cooperative 


1. 


Uncooperative 


2. 


Kind 


2. 


Cruel 


'3. 


Good frustration tolerance \ 


3. 


Low frustration tolerance 


4. 


Responsible 


4. 


Irresponsible 


5. 


Sociable/outgoing 


5. 


Withdrawn/ shy 


6. 


Trustworthy 


6. 


Deceitful 




Constructive 


. 7. 


Destructive 


8. 


Appropriate language 


8. 


Vulgar/profane/obscene 


9. 


Rational/logical 


9. 


Irrational 


10. 


Creative 


10. 


Conforming 


11-. 


Ethical/conscience-directed 


11. 


Unethical/expedient 


12. 


Courteous 


12. 


Rude. 


13. 


Relaxed 


IS. 


Constricted/ anxious 


14. 


(^mpetent 


14, 


Incompetent 


15. 


Friendly/helpful 


15. 


Unfriendly 


16. 


Goal-oriented/directed 


16. 


Nongoal -oriented 


17. 


Emotionally composed 


17. 


Emotionally upset 
f 


18. 


Altruistic/sharing 


18. 


Selfish/egocentric 


19. 


Attentive 


19. 


Inattentive 
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GROUP -I - T i:; R A C T I 0 N 
PARSlvTS AI\!D OT'Hh.K FRfSKDS 



GOAL 



/ 



The student will become 
aware of • the imDortance 
of -retting albne with 
other Deople. 



In order to have a" good friend you have to first be one. 



TITLE: What Would You Do? 



PURPOSE: To have students become aware of how they would react in group 
situations • 

PROCEDURE 

Do you know yourself well enough to predict what you would do in special 
situations? Read each question given below, then check the alternative 
action -you think that you would take. Of course, you should realize that 
we all behave differently at different times • Your answer will be how you 
think you would USUALLY behave. . If what you think you would do is not 
listed in the choices gi ven here, you can write in your own response in 
the spaces provided. 

1. If your folks won't let you see your favoritfe TV show, what would you 
do? 

a. Sulk and go to your room. 

b. Pretend you didn^t Vant to see it anyway. 

c. Beg your folks to let you see it "this" time.^ 

^d. Cry out, "You never let me see the programs I want to." 

e. [ 

2. When your mother remiiKls. you that you have a homework assignment to do 
what do you usually do? 

a. ' Continue listening to the radio and, say, "In just a minute." 

b. Get right at* it and get it done. 

c. Pretend to start' studying while listening to the radio. 

d. Aak for* nelp from someone in the family. 

e . 

3. You have a job at home that is your special duty. What do you usually 
do.? 

Put off doing it. ' 

Need to be reminded to do it every day. 
Bribe someone else in the family to do it. 
Go ahead- and do it on time. 



4. If your club is depending on you to introduce the speaker at the, as- 
sembly, what would you probably do? 

a. Prepare "your speech and liractice your part until you know It w ell. 

b. Trust to luck to think of something to say when the time comes. 
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c. Back out at the last minute and let ^ someone else do it. 

d. 



If your teacher talked to you after school and suggested s<5me ways 
you could improve your work, what would you probably do? 

a. SuJ-k and think, "I never do things righ^." 

b. Get angry at her criticism arid tell your folks, "She picks on me." 

c. Take your teacher *s advice to heart and try to improve, 
d. 



Someone in your class at school gives a party and doesn't invite you* 
What would you do? 

a. Try to "crash" the party. < 

b. Find some Qther interesting activity to do for that time. 

c. Plan a party fpr the same time and try to get everyone to come to 
yrrnnr-pTrrry ^-ry^em&r- — 

d. " Spend the evening feeling sorry for yourself. 

e. ' I : 

You are reciting in class when your tongue gets twisted and out comes 
a ridiculous sentence. What would you do? 

a. Join in the laughter, too. 

b. Get angry at your classmates for laughing. ^ - ^ 

c. Feel embarrassed and worry about it the rest of the day. 

d. - !_ ' 

The same thing happens to your friend. What would you do? 

* 

a. Laugh at him. 

b. Tease him[ by repeating the twisted sentence when you see him later. 

c. Say, "The same thing happened to me yesterday." 

d. 



When you hear a friend being criticized, what do you do? 
a. Stick up for him. 



b. Join in the criticism. 

c. Try to change the subject. ^ 

— — , ■ - 

If you^re gaining Weight too fast and the doctor says you must cut 
out sweets, what would you probably do? 

a. Say, '^h, I'm sure a little candy bar once in a while won^t hurt. 

b. Think to yourself, "Oh, why did this have to happen to me?" 

c. Say to yourself, "It^s going to be hard^ometimes not to eat sweets 
but 1^11 do it:," — ...^ ^^.Z^ ^..:. ^ 

d. ' 
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Were you a little uncertain of what you would do in some of the cases? 
Did you find that on -some of the items your mind told you that you SHOULD 
do one thing., but y6u can remember that you actually DID something else in 
a similar situation? That*s perfectly natural. No one is perfect. No one 
does the correct thing all the time. 'These questions were intended to 
start you thinking about yourself and about how you act in certain situ- 
ations. This is part of you, 'too. 
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TITLE: What Kind Of Friend Am I? ^ ' 

PURPOSE: To help students understand what makes a good friend. 

PROCEDURE 

Answer Yes' or No YES 

1. Do I borrow money from my friends? 

2. Do I often ask my friends to wait for me? 



3. Do I find myself resenting it if one of my 



4. Do I make cutting remarks about them? 

5.. Do I complain about my troubles to my friends? 

6. Do I quarrel with my friends? 

7. Am I jealous of my friends? 

8. Do Intrust my friends? ^ j 

9. Am I cheerful when with others? 

10. ' Do I restrain from repeating gossip that 1 

hear .about others? 

11. Am T friendly to people even if they do not 
"rate" In my school?- 

12. Am I a good listener? 

13. Have I. had one or more friends for several 
months or years? 

14. Do.I try to make friends With both boys and 
girls? 

15. Would I like to have for a friend a person 
who has the same ways and personality traits 
that I have? 
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TITLE: Getting Along With Other People 

PURPOSE: To help students to see bow they get along with their families and 
'^^friends, 

PROCEDURE ' ^ ' 

In answering the following questions, be careful to describe your behavior 
as accurately as possible. Read the statements under each number and check 
the one that is most true of yourself. Discuss in small groups, the values 
and conflicts involved, 

1, A, I know how to make my own breakfast, 

B, I think I know how to make ray own breakfast but I never have, 

C, I sometime make my own breakfast but never make breakfast for 
others in my family, 

' D, I sometime make breakfast for myself .and others. 



2, A, I get along well with my family, 

B. I sometime have trouble getting along with my family, 

C. I have trouble getting along with only one person in my family, 
D, I have trouble getting along with everybody in my family, 

3, A, I like all ray teachers, 

B, I like most of my teachers, 

I dislike most of my teachers, 
^ D, ' I dislike all of my teachers, , ^ 

4, A, I know very few people in ray, classroom, 
B. I know most of the people in my classroom. 

C. I know all the people^' in my classroom. 
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5. A, I think America should not let foreigners come here to settle. 

B. I think America should let a few foreigners enter each year. 

^ C. I think America should admit as many foreigners as it can with- 

out harming itselfv 

6. A. I have my own bank account. 

B. I once had a bank account, but I don't now. 

. C. I never had a bank account of my own. 
D. My parents save my .money for me so I don't need a bank account. 

-7-5 ^ — Ars — I am n e ver lat e f or ^Gc hool. 1— — - — — 



B. I am seldom late for school. 

C. I am often late for school. 
D. I am always late for school. 

8. A. I never write letters. 

B. I write letters now and then. 

C. I write letters regularly. 



A. I sometime feel life isn't worth living. 

B. I always feel life. isn't worth living. 

I think life is neither good nor bad, just somewhere in 
between. 

D. I think life is^ f un and exciting. 



10. . A. I enjoy talking in front of the class. 

^ ^ B. I hate to talk in front of the class because I feel embarrassed. 

C. I don't mind talking in front of the class, but I'd rather not 

have to. 



11. A. I am very popular.^ 

^ .'^ - 111 
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B. I am about as popular as the average kids^ I know. 

C. I am not as popular as most kids I know. 



12. A- I try to do creative work (such as writing, painting, com- 

r posing, handicrafts, etc.) 

B. I occasionally try to do creative work. 

C. I never try to do creative work. 



13. A. I enjoy playing group games regularly. 

B. I enjoy playing group games now and then. 

T -Qplfiom enj o y playing group games. 



14^ A. I can^t stand to be alone for long. 

B. I like to be alone, the more often the better. 

C. I like to be alone sometimes. 

15. A. I like to go to school. 

lU^ 



B. Qoing to school is okay; ^3ut nothing to r^ve aboul 

C. I hate to go to school. 



16. A. I become upset often. 

,B. I. become upset occasionally. 

C. I rarely become upset. 

A. 

17. A. I read world news regularly-/ 

B» I read world news once in a while. 
I hardly ever read world news. 

18. A. I make friends easily. 

B. L>make a new friend once in a while. 
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18. C. I hardly ever make a new friend.^ 



19 A. I am very unhappy when someone else wins a game or a school 

honor t 

B. I occasionally feel happy when others win games or honors at 

school. 



C. I enjoy seeing others win games and honors. 



^ 20. A. I trust very few people. 



B. I trust some of the people I know. 

C. I trust all of the people I know. 



\ 
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TITLE: What Is A Friend 

* 

PURPOSE: To help students define friendship. 
PROCEDURE ^ 

Read the following paragraph as an introduction to this material. 

One of man*s basic needs is to be accepted. Even those who appear 
to have no friends, and whose behavior is to mis-directed that they 
push people away, are still striving for recognition and attention, 
and seeking methods to have someone accept them. Opportunities should 
be provided to enable students to grow in the knowledge of what it 

tak^s-4x)-4>e..^a.^£rlend , and from, the jjifoimaJijm-nLjathfir^^ 

they expect a friend to do or be. ' 

Which words or p|[irases do you think make up a good friend? 



1. 


Tries to help vou 


2. 


Tries to ke^p you out of trouble N 


3. 


Plays with you ^ 


4. 


Shares things with you 


5. 


Gives you lots of things 


6. 


Listens to you 


7. 


Calls you names 


8. 


Pushes you around 


9. 


Invites you to their house 


10. 


Talks to you 


11. 


Laughs at you w 


12. 


Makes fun of you 


13. 


Shares secrets with you 


14. 


Is always near when you need "her/him 


15. 


Goes places with you. 
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TITLE: Understanding Parefits 



PURPOSE: To help students realize the importance of understanding parents, 
PROCEDURE 

In the columns headed "Yes," "No," and "Sometimes" place a check ^mark where 
it really applies to you. If most of your^ checks are in the "Yes" column, 
you understand your parents and they can^t help but understand you. You are 
really growing up I But if you find too many checks in the "No" column, do 
something about it right away I 



YES 



NO 



I do certain daily tasks at home 
without complaining. 

I let my parents know that I ap- 
preciate them by doing little 
things to please them. 

-I -compliment- Mot her^iw-certain — 
foods that she cooks. 

I thank my parents when they do 
something nice for me. 

I let my parents know wlj^re I am 
going and when I expect to get 
home. 

I Spend some time with my parents* 
I don't keep away from the house ^ 
as mu.ch as possible r 

I discuss some of my personal prob- 
lems with my parents* 



I tell my parents about some of 
the things I learn at school, 

I help to make our evenings in- 
teresting at home. 



SOMETIMES 
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YES 


1 

NO 


SOMETIMES 


I am reasonable about the amount 








of money I spend. 








I am on time for my meals. 


1 


■ 





NAME 



THINGS MY PARENTS DO FOR ME 



1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 



9. 



Things I Do for My Parents 

1. ^ 

2. 

3. 

4. 

5. 

6. " 

7. 

8. 

9. 



Which list is longer^ 



What have you done lately to show your parents that you are growing up? 



-List some. '.'sore -points" with your parents. 
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Title : Interacting with Parents 



Purpose : Students rate .themselves on their skills in getting along 
with their parents. 

Procedure : Use the following checklist for starting discussion on 

interpersonal relations. Use the following rating scale 
with 1 meaning always; 2 usually; 3 sometimes; and 4 never. 

YOU> IN YOUR FAMILY 
1 . I am cheerful at home . 1 2 3 4 



2. I show an interest in what others in my family are doing. 
12 3 4 



3. I make a sincere effort to discuss important matters with them. 
' 1 2 3 4 

4. My parents can count on me to carry out unpleasant tasks without 
sulking. 1 2 3 4 

5. I try to have my friends and parents know each other. 1 2 

3 4 

6. I take time to tell my parents about my activities outside the 
home when they are interested. 1 2 3 4 

7. My parents can count on me to do my best to take^advantage of 
the opportunities they make for me. 1 2 3 4 

8. My parents can depend on me to be responsible for taking care 
of my own health. 1 2 3 4 

9. I try to keep from asking fpr special favors that others in my 
family dpn't get. 1 2 3 4 

10. I try to let my family know that I like them and enjoy their 
company. 1 2 ' 3 4 
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TITLE: What I Do For My Friends 



Purpose: To enable the students to see that to have a friend they must 
be a friend. Friendship involves knowing what it is we value 
in a friend, and what it is they value in us. 

Procedure: Prepare the following activity and ask the students to answer 
the questions truthfully. The Students could share and / 
discuss their impressions as to what a friend means and what 
are the characteristics of a friend. A discussion of the 
needs of people (e.g., to be loved or cared for, to feel 
important) can be conducted here. Friends can be discussed 
in terms of how they help to fulfill basic needs. 

1. For you,, what does being a friend mean? Write down you thoughts on 
friendship and how ,a friend can make you feel. 

A. 



B._ 

C. 

D. 



What do you think is the most important thing that you think a friend 
does for you? 



3. What is the most important thing that you feel that you can do to 
have a friend? 



4. Think of your best friend, then write three things that you think 
you have done for that friend in the past week, 

A. ' 

B. 

C. . 

5. What are some things that people do that indicate to you that they 
are not your friends. 

\ ' 



6. Do you think that friends ever have arguments? 

118 
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PREFACE 

This booklet is an outgrowth of the exploration-placement activities 
that teachers and students have been involved in' during the 1974-75 school 
year in the Owensboro-Daviess County School Systems. Teachers and students 
in the middle schools and high schools have initiated action-learning ex- 
plorations which are career-oriQnted. The exploration activities have been 
our attempts to help the student: 

1) Bridge the gap between the isolation of the classrooms from the 
world of work; 

2) Help students know themselves bettor by seeing their interests, 
capabilities and reactions to a variety of work situation^; 

3) Help students develop realistic goals based on actual experiences 
and accurate apprasials of themselves in work situations; . 

4) Give students a broader understanding of the world of work, its 
rewards and shortcomings, what they can^jcp^ from it, and what 
it will demand of them; 

5) Help students in decision-making skills that will affect their 
educational and career goals. 

Since occupational competency through placement in a variety of career 
choices is a relatively ni^w concept, teachers have found that it demands a 
greater degree of planning and involvement on their part. Not only must the 
students begin identifying their areas of interests, but the parents, the 
business-industrial community and the service agencies, ntust.be involved 
from the first moment of planning. Perhaps the all-i^nportant step in the 
programs is the evaluations of these exploration experiences. This booklet 
identifies some of the various ways that the teachers have planned for the 
exploration activities of the students. The evaluations included in this 
booklet, especially the student self-evaluations, are intended to help the 
student in measuring to some degree his own personal development through 
participation in these action-learning, xa^eer-oriented experiences. 

The Owensboro-Daviess. County teachers have given much of^ themselves in 
time and energy in order to make these explorations-placements a reality, 
"IVe^llncefely hope that tHese materials will s^rve as guides for ^those 
persons who are truly interested in helping students grow in oc<;\ipatioriar\^^ 
competencies. '* • 
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TEACHER'S CHECKLIST OF THINGS TO DO 

Survey students to determine which students would like to participate 
in exploration activities. 

Assist students in determining which careers to explore by having 
them fill out a self-awareness inventory sheet and by encouraging 
them to use career reference materials from the library and/or the 
counselor's office. 

Arrange student questions into an interview and/or observation of 
job duties form. 

Have students fill out a personal information sheet. 



Contact appropriate persons in the community to arrange for the 
student exploration activities. / 

Give the students a packet of materials consisting of the following: 

a. Assignment sheet giving date,^/ tiine, and place of exploration 
and general instructions, j 

b. Have permission form signed parents. - 

c. Give students a sample thanjL you letter. 



d. Give students a self evaluation form, 

e. Give students an agency e^^aluation form. 



f Give the students an evaluations form for the agency to fill 
■ * out about the student and/or the exploration -experience. 

Send out thank you letters • to people participating in the exploration 
activity. 

Prepare booklets (summary of findings), and/or have classroom 
discussion of the exploration activities. 

Evaluate the program. 
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STUDENT SELF AWARENESS INVENTORY SHEETS 



Name Grade . 

List below occupations about which you would like to obtain information* 

First Choice: : 

Second Choice: 

Third Choice: , 

Would you be interested in visiting a business person one period during 
the school day to obtain information about this career? 

If yes, would you, or your parents be willing to provide transportation 
to and from school to make this visitation? « 



Would you be willing to write a short report of your visitation if the 
forms were provided concerning the types of information that should be 
obtained? 

Would you like to attend a community club meeting pertaining to your 
area of interests? , 

List your class schedule below (subject, room number and teacher). 



1st period: , 

2nd period: 

3rd period:^ 

4th period: 

5th' period: ^ 

6th period.:^ . 

List below some questions that you would like to have answered by your 
career exploration activity. 
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THE JOB ORIENTATION SELF AWARENESS INVENTORY 



All jobs have b<5th pleasant and unpleasant aspects. Only you can 
decide which unpleasant aspects you are willing to tolerate in order 
to enjoy the pleasant ones. _ 

The purpose of this inventory is to make you think about some aspects 
of being employed that you might not have considered before. 

Answer each question with a "yes," a "no," or a "maybe" and be sure 
to write on each line. Remember that there are no right or wrong answers- 
only your answers. 



1, Do you ^like to work with 

ideas 

animals 

plants 



2. 



^things 
j)eople 
^numbers 
' machines 



Do you like to 

work outdoors 

work inside < 

^move around a lot 

^ stay in one place 
talk to other people 
listen to other people 



"work -With small objects 



If it meant you could earn a.lot of money, would you be willing to 

_work 10 to 12 hours a day 

"^g et up at 4 a.m. and work 10 or 12 hours a 
work in the evenings or on the night shift 



day 



jwork on weekends if necessary 

travel and be away from, home a lot 
"get a college degree 

"after college, go to a professional school like medical or 
law school 



4. Are you physically able ;to 

^bend, stoop arid reach 

lift and carry a 50 pound sack 

c limb a ladder 

" ^use hand toorls or a typewriter 

"w alk and 'stand oh your feet for hours at a time 

hear what other people are -saying 

use your eyes on close work for hours at a time 
see with 20-40 vision or better 
""s ee different colors 
tolerate a;-lot of noise 
"tolerate unpleasant odors 



coierace unpiecisciin- wuwj.o ^ - 

V w ark at a job that requires a lot of physical endurance 
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5. Could you 

_sit in one place for hours at a time 

work alone 

work with oth/er people 

converse pleasantly regardless of how you feel 
"be pleasant to someone that is nasty to you 
d o the same thing over and over without losing your efficiency 
~do many different things in the same day 

tell other people what to do and be responsible for seeing tha 
they do it 



6. Can you t_ j 
persuade other people to do what you want them to do 

_keep accurate records 

follow written directions 

follow oral directions 

do a job somebody else's way even though you feel your way is 



better 

get -your work done even if the boss is away 
plan your own work and follow your plan 
leave your personal problems at home 



Are you willing to 

be well groomed and look neat while you are working ^ 

b e on time for work and regular in your attendance on the job" 
^get your hands and clothing dirty 

wear a uniform 

join a union 

~~work without pay while you are learning the skills of a job 



•work at a job that is dangerous 



8. Are you the kind of person who can 

^remain calm in an emergency 

w ork with people who are sick, or injured 

^w ork ^th people who are in trouble and need your help 

^make decisions and accept the blame if they are wrong 



3ive orders in such a way that other people will follow them 
think up new ideas and new ways of doing things 
\eep doing the same old thing -and do it well 
meet deadlines and have work ready when it is due 



9. Could you work efficiently if 

y ou were in an open place high above the ground 
y ou were in a small closed-in, confined place 
there was a lot of noise around you 



"there was an unpleasant odor 
"^it was unsually hot 
it was usually cold 
jrou had to work under pressure 



HOW m^ny questions did you an^er "yes" to? ' ^^How many no's 

yes answers you have.'., and the fewer no's, the greater the choice 
you'll have* In selecting a career. ' , , 
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PERSONAL INFORMATION 



Name - ^8® . 

Social Security Number ^__Phone , 

Address 

Street and number City State Zip Code 

Name of Your School - 

Address of your school 

Telephony number of your school 

Parents* name . . . 

Address where parents can be contacted , 

Phone number -where parents can be contacted 

Your major Your class 

Your expected date of graduation ; 

Previous work experience ; , 





Activities, Interests 


and Clubs 














What machines can you 


ODerate? 












How well? . L . 


What other job skills 


do vou have? 













* Najnes and ^[ddressiis af'.twp. refetenpes 



HIGH SCHOOL 



APPLICANTS FOR WORK OBSERVATION 

Name Age Birthdate Sex 

Address Phone Date 



Career or job in which student is interested 

Reference (teachers) !• 

2. . 



Note: All applicants must be approved by principal or assistant 
principal • If you are selected to participate, you will 
be notified once an observation has been arranged. 

Parents: Your son/daughter has indicated an interest in a specific 
career or job. As part of our educational program, we 
Are trying to make students aware of the opportunities, 
advantages, and problems involved in the career in 
which they now show interest. To do this, one of the 
things we are doing is to allow students to observe 
someone working in those jobs. If you give your permission 
for your youngster to participate, please sign below. In 
most cases, students will be observing during the school 
day. 

Parent's signature ^ , 
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STUDENT REQUEST FOR JOB EXPLORATIPW 



Wiat career are you interested in? 



Why have you chosen this career^ 



Do you know anyone working in this field? If so, who? 



What type of work is done in this career? 



What are the education and training requirements? 



What jobs are related to this field? 



If you could spend a day with someone working in this 'field, where would 
ybu like to go and why? 



-r 
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- SAMPLE LETTER FOR PERSONS WORKING WITH STUDENTS , 



February 13, 1975 



Dear 



It is with pleasure that we send this letter to you because it is a 
sign of your acknowledgement of our request for you to participate in 

our Student; Exploration Program at — • want 

to thank you for allowing us to contact you and explain the program 

for you were most gracious in your questions and concerns about the > 

student exploration program. 

The students are ^very excited about the possibility of visiting with 
you and we are Very anxious for them to meet you. So many of our 
teenagers are constantly searching for friends; answers about family 
problems; help with schoolwork; and so many other problems which seem 
Ljor to them. Often, not until their senior year do they begin to 
think of a career. We can't help but wonder how much different their 
lives might be if they were exposed to a variety. of professions and 
r*eally had the time to evaluate each. And too, so many of our teenagers 
like everyone, need to feel wanted and any usefulness they can achieve fr 
their spare hours will definitely provide them with a sense of f^lfiH" . 
ment It is our objective that the students should learn to investigate 
carper possibilities and learn too,what they can provide their com- 
munity In the form of personal services. 

It is, our hope that we can visit you on _ — _ 

. ^ ■ . . . If this is not convenient, please contact 



from 
toe 



Ify sincere thanks for your help and concern. 
Sincerely, 



Teacher's Name 

.School 

Phone 



• 8 
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MAKING APPOINTMENTS WITH PERSONS 



WORKING WITH STUDENTS 



Generally teachers find it to be more satisfactory to make 
personal contacts either in person or by telephone before students go out. 
If time permits, a follow-up should be made by letter also. The letter 
should include the student(s) name, the specific day. hour, and "ason 
for the appointment. If possible, try to give the person taking a student 
a choice of hour and dayr 

If you know the specific type of information the students will 
be seeking, include this in your letter.. 



Sample 



Thank you for your willingness to allow our students to 
interview you,/work with you, or to have on the job exploration with you, 

(choose one thfat applies). ^^-^-^ 

and ^ 



between the hours of 



mee t -with you o n ^^^^tact me if anything interferes with th 

appointment . 

Enclosed is an evaluation of this student and the experience 
from your point of view. Please respond to the evaluation and return it 
to me« 

Thank you for working witl^us. 

Sincerely yours, 



John Jones 

7 
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LETTER WITH SPECIFIC INFORMATION FOR PARENTS 



Student's Name 



Address Phone 



The Student Exploration (and/ox: Volunteer) Prqgram is just getting its 

start at . Twenty-four businesses, public 

agencies, and private organizations have agreed to open their doors to 
us. Many of these groups can only give us a tour and a through explan- 
ation of their surroundings because the Child Labor Law will not permit 
any actual work by a minor without the proper work permit* However, 

the and have agreed to provide 

student explorations with real work experience. Most of the explorations 

will be in the afternoon from to . 

The group will be small in size with approximately in a 

group. They will be transported by . • 

If you have any questions, please call me. We hope you will agree to let 
your child participate. 

Thank you. 



Teacher's Name 
Phone Number 



********************* 

On , , will be visiting 

at (a, m» or p. m, ) 

My son/daughter has my permission to participate in the exploration. 



Signature of parent or guardian 



10 
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SAMPLE PARENT PEP;MISSION SLIP 

has permission to go to 



(name of student) 

on 



■~ (date) (time) 
to\ interview and /or work with 2^ 



j (Name of Person to be Involved) 

This experience is for the purpose to obtain information pertaining 



to a career in 



My son/daughter has permission to drive to the above assignment. 



or 



~ l^tT l come b v sc h ool to t ake son/daughter to the assignment. 
' » or 

Ify son/daughter has permission to ride in transportation provided 

by the school. 

I understand that the school will assume no liability for any accidents 
that might occur during this time. 



(Parent's Signature)' 



(Date).;. - 



TEACHERS' PERMISSION 'SJ**IPS . 
FOR RELEASE FROM CLASSES 



h^/gfe'rmission to be excused 
from my class in order to participate in, a Cgofeer exploration activity 



on 



at 



(date) * (time) 



* *. 



(Teacher '« signature) 



STUDENT INFORMATION FORM 
Student Interviewer:' 



Name of person interviewed: 
Title of Occupation: 



Date of interview/or exploration: 
Place of exploration: ^ 



What are your duties and/or responsibilities? 



Which of these give you the greatest satisf actibn? 



Which of these give you the least satisfaction? 



Why? 



What do you consider to.be the advantages of this type of employment? 



What do you Consider to be the disadvantages of this type of employment' 



How and when did you decide to become a/an 



(job titled 



What are 'the requirements f or -^ntry into this occupation? 
Educational Requirements: ^ ^ 



Physical- Requirements: 




Special Training: 



Skills -Need^^d: ' 2^ 



What'Versonai characteristics 3o.^ou^feel that a j^erson nee4s f or ^this 
type ^of occupation? ». " ^ ^_ 



Vmat are, the opportunities in our area of the country in this type o 
occ'upati^on? (Supply and Demaud) '. 



VHiat are the usuajl beginning earnings in this occupation? 

What are the highest earnings in this occupation in this area? _ 

What. are a person's chances of advancement in this occupation? 

Name three factors that you feel would have an influence on a person ""s 
chance for advancement in this occupation. 



What changes have taken place in this occupation during the time you 
have been in it? 

Do you foresee any changes taking place in it in the near future? — 

If yes, what? . 



What suggestions would you give to a young person who is considering 
^entering your occupation? l^t 



13 



193 




STUDENT ASSIGNMENT FORM 

In regard to the Career Exploration for students enrolled in the 

the following exploration/in£erview 

has been scheduled for you: 

Date: 

Time: ^ 

Place: . . 

Person to be assigned to: , — . 

Person's title: ^ 

Career abouj: which you will be obtaining information: 



OR 



Name (s) 
* 


Date and 
Time 


Description 
of iob 


Information 
to collect 


















r 
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SAMPLE THANK YOU LETTER FOR STUDENTS 



\ 

Route 1 

Philpot, KY 42366 
March 26, 1975 



(Your Address) 
(City, State, ZIP) 
(Date) 



Mf» John Smith, Personnel Manager 
ABC Electronics Corporation 
^07 East Fourth Street 
Owensboro, Kentucky 42 3*^1 

Dear Mr- Smith; 

Thank you for perpaitting me to visit your office on 
(date) to discuss various as- 
pects of a career in (personnel management) * I 
feel that this information will be quite helpful to 
me in making a career decision. 

(Student should insert another paragraph here that 
would be appropriate to his own interview.) 



Sincerely yours. 




Student * s Name 



I 

i 
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A SAMPLE THANK YOU LETTER 
(Use School Letterhead) 



Date 



Name of Person Interviewed 

Business Name 

Address 

City, State ZIP 



Dear 



Thank you for participating in our career education 
program. We feel that this activity will be helpful 
to our students in regard to making career decisions 

JWe appreciate the time you gave to the education of 
our students. 

Sincerely yours. 



Teacher' s Name 
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STUDENT APTITUDE AND HABITS EVALUATION 



In your work exploration, part-time employment, full time employment, 
indicate those things that you discovered about your aptitude and habits x 



1. Check any physical aptitudes or habits you discovered about yourself* 



Good witif^hands 

Good coordination (feet, 
eyes, hands) 

Good listening skills 

Able to communicate 
ideas to others 



Good voice (clear, pleasant, 
good pronunci'ation) 

Alert, able to react quickly 
to emergencies 

Good judge of distance 

Good at following 
instructions of others 



2. CHeck any personal aptitudes or habits. 



Able to get along well 
with others 



Able to get along well 

with supervisor 

Courteous, friendly 
3. Check any work habits • 



\ 



Careful , accurate , 
orderly 

Jollow instructions 
carefully 

Able to give clear, easy 
to follow directions 

Work well under pressure 



Neat appearance 

Do not get upset easily 
vd-th criticism 

Able to use constructive 
criticism 



Fast 

Cautious in safety habits 

Good at doing mechanical 
activities 



4. Check any general ap^titudes or habits. 

Nea't handwriting _ 

Artistic -^creative 

18 



Able to read and follow 
directions 
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' SELF EVALUATION 

Name J ^ge Grade 

Job Location 

Job Title ' ' ' , ^ 



Job description: List specific responsibilities that you do during 
a typical day. 

1. 
2. 
3. 

4. 

5. - ' ' * * 

How would you rate yourself as an employee? 

Excellent Good ____ Fair Poor 

How is your attendance at work? 100% Less 

Are you always on time? Yes No 



Check which of these words describe your employer. Fair 

Friendly Bossy Moody Kind 

Considerate Hurried Organized 

How does working affect your school work? Check one. 

Grades Better Grades worse About the same 

How does working affect your home work? Check one. About the same 

Adequate Interested in school more Less 

Was this a worthwhile experience for you? Yes - No 

What 3 things did you especially like about this job? 



2. 

3. 

19 
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DO you think other students would benefit from exploration experiences 
like this? Yes Uncertain No 



t suggestions or changes would you make in the program 



Wha 

students next semester, or next year? 



if offered 



1. 
2. 
3. 



Would you be interested in this occupation as a career? 



Yes 



Uncertain Definately No 
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STUDENT EVALUATION FOR STUDENT EMPLOYMENT 

1. What type of work did you do in your job? (Be specific) 

2. What skills learned in school did you use in your job? 



3. What things about your job did you enjoy most? 



4. What things about your job did you enjoy least? 



5. What have you learned about being an employee? 



6. When you did something wrong, how did your supervisor tell you 
about it? 



7. Do you think some other way would have been better? If so, what? 



8. What was your biggest problem in your job^ 



9. What is your opinion of -the student exploration/work program? 



10* How could it be Improved? 



11. ^ Do you feel this has helped you in your career goal? 

12. In what ways was this program beneficial to you? 
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STUDENT EVALUATION OF JOB DUTIES 



Check those duties that you do, or 
see persons doing most of the time 


Most of ' 
the Time 


Sometimes 


Never 


Plan actlvltie<5 to involve- people 








T\f> Aiitai'} Txjny'lc (\caf^T\ T^CnTds . file* 

record, .etc.) 








Handle money 








Do a lot of talking with people in 

n^TQnn nT on thfi ohone 
























US6 Si CaL in LIIC ViKJLP^ I 








DO neavy pnysxcaji woriv 








r»y^ fymt^ ^'^»■^no■^c^ ovpT and over 
Do Liie saine Lning^oy uvei. anu uv^j. 








oeii VftOoas/ . , 








Sell (ideas) 








Counsel with people 








Do a vaiiecy oi unxuB^ 








LO lS or pxannxng time neeucu 








1 

Little- planning time needed 








Do what other people tell you most 
of the time* ^ 








Much education,* training and/or 
retaining needed in this iob 








Collect and tabulate* data 








Work with people (indicate one: 
children, adults,; retired 
" citizens, all of the above 
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STUDENT EVALUATION OF INTERVIEW 



1. Was your interview helpful to you in making a career 
decision? 

■ A 

2. Did the business person interviewed answer\ questions 
' clearly? ^ ^ 

3. ^Did you have any difficulty pertaining to the inter- 

view (as^ having to wait a long period of time before 
seeing' the business person, frequent interruptions 
during the interview, etc,)? If yes, please explain. 



YES NO 



4. Did you get to tour the business? 

5* What did you consider to be the highlight (if any) of 
your interview? 

6, Prepare a brief summary of your visitation. 
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STUDENT EVALUATION FOR Ti ^Ar.HTNft EXPLORATION 
1, Were you prepared to teach your subject matter?. •• • 



r 



2. Did you learn or acquire new information about ^^^^^ 



3. was this teaching experience interesting a^d are you willing to 
teach in. another- school situation? 



I 



Teacher's Comment on Stu dent Exploration . 
your studei^ts to this new approach in art. 



A. 



24 



. 205 



• EVALUAfK)N OF STUDENTS "iN TEACHING EXPLoIrATION . 
(At end of pilot progran^ for students' ,) 
•My teacher .can help me more by doing? 



/ 

What do you think has been accomplished by elementary students and 9-10 
students? ' - 



What was the attitude of elementary students? List any interesting 
comifients* ^ 



How has this experience helped you in and out of school? 



Should your school continue tljis program? ^ ■ ^ 



CRITERIA FOR ABILITY 

I 

A. Gets along with all Jcinds of students. 

B\ F6Udw5 verbal and written instructions (direction on supplies), 
a. Works independently without supervision. . 

Pleasant attitude. 
E. Leave -personal problems at home. 
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EVALUATION OF AGENCY 



AGENCY 



I-. 

DESCRIPTION OF BUSINESS 



Was your supervisor: Understanding 

Helpful 



Able to explain matters 



Di(i you enjoy your trip and consider it worthwhile? 
What dW you learn? 



did 

r 



Would^^u want to return to this agency? 



Were you able to ask all of your questions? 
Were you satisfied with your answers? 



Signed ^ Date 
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' SUPER VISOR'S EVALUATION 
^ — — ■ ■ 

What type of jobs did student employees do? 
Was his work satisfactory? Explain. 

What Was the student"s attitude about doing his assigned work? 
How did the student react to constructive criticism? 



Was the student dependable? (On time, attendence, good use of time, 
etc.) 



What problems did you have with the student employee's 



How did you get along with the student employee? 
Did you see any changes in the student? Explain, 



In what way was the program beneficial to you? 



Do you feel it should be continued? 



What changes would you recommend for next year? 
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EVALUATION OF WORK EXPERIENCE BY ElffLOYER 

Student's Name_ [ 

Date of work experience 

Place of employmen t ^ 1_ 

Address 

Please rate student on the following characteristics. ^ 

Excellent Good Fair 

1* Punctuality 

2. Interest in job ^ 

3. Initiative - able to 
contribute new ideas 

4. Following directions 

5. General attitude ^ 

6. Getting along witl^ 
co-workers 

7. Ability to understand .and 
coinAunicate with children 



Supervisor making evaluation 




•TV 
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AGENCY'S EVALUATION OF STUDENTS * 

1. Were the students attentive? On time?__^ 

2. Was the group too large?_j , 

3. Did the students' visitation interrupt your schedule too much? 



4. Were the questions meaningful? . 

5, What are your thtmghts on the student visitation (volunteer) 



program?_ 



6. Do you have any suggestions for iraproveinent?_ 



DATE OF EVALUATION AGENCY 



YOUR NAME 



29 



210 



COMMUNITY EVALUATION OF JOB OBSERVATION 
HIGH SCHOOL 



Name ' ^^^^^^ 



Company or Firm You Represent 



« School 



The following opinionnaire is an attempt by the^ 

system to evaluate the job observation project,^ 

Your cooperation is highly appreciated, 

1. The observation was beneficial to the students involved. 
Yes No Uncertain 

2. The student seemed sincerely interested in finding out about the work 

you do. 

Yes ' No Uncertain . 

3. Is there anything which would have made the observation more beneficial? 

4. What do you feel was the most beneficial part of the project? 

< . 4 • 

5. What do you feei was the least beneficial part of the project? 

6. Do you feeJ Lsh&uld continue programs of this kind in the future? 



Yes 



"ilo Uncertain 



7. Do you have 4ny suggestions for future projects which might help 

students become more awara of career opportunities/- 

8, Would you or your firm be willing to allow a student to spend some 

time with you in th^ future? 



Yes 



No . -Uncertain 



9. Please check below if you' or yiur firm would be interested in hiring 
a student for -part-time or full-time work. 

Patt-time " Full-time L Summer 

■10 Please feel free to make any comments you wish on the back of this 
sheet concerning the-job observation experience. 
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